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PREFACE

In 1984, President Thaddeus Seymour appointed me College Historian with the
charge of writing the history of Rollins College in time for the centennial in 1985. After
spending several months in the college archives researching and writing | had completed
a first draft of the history. In the days before computers I had written the work on a
typewriter and thus the manuscript needed extensive editing. In the meantime | returned
to full teaching and had limited time to work on the manuscript. Later, when there
seemed to be no possibility of publication, | abandoned the manuscript and turned to
other research projects.

When | retired from teaching in 1999 I transferred the manuscript to digital form but
did very little editing. At the same time | placed a hard copy of the manuscript in the
college archives. Now, in lieu of publication, it seems appropriate to put the manuscript
on the college archive’s website in order to make it available to a wider audience.
Although reluctant at first to make public the unedited manuscript, | have been persuaded
that my account, however flawed, ought to be available to the public.

Two final points: The readers will see that the accounts of the two presidents
following President McKean are very brief. There are two reasons for this: First, the staff
of the College Archives has not had time to organize the records sufficiently for a
detailed account and second, even the staff had organized them I had used my allotted
time and could do no more work on the manuscript.

The second point: Shortly after | began researching the history | came to see that the

college, particularly after the 1920s, played an important role in the history in higher



education. Rollins was the first college intentionally to build a curriculum around the
theories of progressive education. Thus | felt compelled to write not just a celebratory
history, that is, one that would simply celebrate the college’s successful development; |
thought it essential to write a traditional historical account that would do justice to such
an important institution of higher education in the nation. | wanted to show how a
struggling, somewhat isolated little college achieved national prominence by placing
itself on the cutting edge innovative progressive education. Therefore, to move the
history beyond a limited celebratory work, | chose to deal with what the material in the
archives revealed: a college slowly building character from adversity as well as
successes, from failures as well as accomplishments, from controversy as well as
community, guided by administrators and faculty who were at times less than competent
and at other times almost heroic. But the readers will readily see that this history, as with
all history, is interpreted. It is my interpretation. Another historian (some wish there had
been one) might have written it differently. Undoubtedly, some time in the future another
“College Historian” will write and publish the bicentennial history of the college. When
that time comes | hope this manuscript will serve as a foundation for that effort.

Jack C. Lane, Weddell Professor of American History, Emeritus
2009



CHAPTER ONE:
THE FOUNDING

The minutes and hours move with maddening slowness for the handful
of Local inhabitants of Winter Park, Florida on an April-spring day in
1885, as they awaited news from the representatives of the Florida
Congregational Association meeting in Orange City. The members of the
Association had charged the representatives with the responsibility of
selecting the site for Florida®s Tfirst college. Confident that their
town would be chosen, the residents of Winter Park had prepared for a
jJjoyous celebration. They had constructed a miniature altar com-posed of
"fat pine"” logs on empty barrels covered with boards and buried in sand
Jjust North of Interlachen Avenue. The women had baked cakes and fixed
lemon juice; speakers had prepared speeches with appropriate rhetorical
flourishes; and a well known writer-in-residence, Emily Huntington
Miller had ~composed a commemorative poem. The Congregational
Association voted in the early morning at Orange City, but it would be
well past noon before Winter Park would receive the news. With no
direct rail communication between Orange City and their town, Winter
Park"s representatives had to travel by wagon to the St. Johns River,
by boat down to Sanford, and by wagon again to reach little hamlet on
the outskirts of Orlando.

In mid-afternoon, the courier arrived with the expected good news,
and, as planned, the bell on the tiny, unfinished Congregational Church
pealed the happy tidings of victory. Before the roaring bonfire of

“"fat" pine logs, several prominent residents made short but



enthusiastic speeches, and the evening was climaxed by the reading of
Miller’s poem, which ended with a vision of the future:

Lo! Down the years our fancy strays to see,

The wondrous picture of the days to be,

When, her broad foundations wisely laid,

Her fair halls clustering in their quiet shade,

By the blue lake, our college towers shall rise,

And lift their heads to greet the smiling skies.

Afterward people "from far and near" gathered at the home of
Frederick Lyman, Winter Park®"s spokesman at the Orange City meeting,
for a victory celebration. As eighteenth century Chinese Ilanterns
illuminated Lyman®"s home on the corner of Interlachen and the
Boulevard, and as dying bonfires glowed in the ‘streets, the celebrants
ate cake, drank lemonade, sang songs and listened to more
congratulatory speeches. When one orator for the first time spoke of
"Rollins College,” the term received a loud round of applause. All
sensed that a new era had begun for their little hamlet on the Florida
frontier. (1)

Although unique 1iIn 1its particulars, the founding of Rollins
College i1n 1885 strongly resembled the formation and establishment of
other small liberal arts colleges throughout the nineteenth century.
During most of the century an indiscriminate college-building mania
swept the nation, one that produced perhaps as many as seven hundred
colleges by the outbreak of the Civil War. This incredible orgy of
college founding continued in the latter half of the century, leading
one ante-bellum supporter to describe America as a '"land of
colleges."(2) Such indiscriminate building promoted, however, a high
mortality rate. Perhaps as many as seven hundred failed between 1800

and 1860. They rose, one contemporary noted, "like mushrooms in our

luxurious soils, are duly lauded and puffed up for a day and then sink



to be heard no more."™ In most cases survival, not academic attainment,
was a major achievement. (3)

These small liberal arts colleges emerged as a result of
several converging forces. From the founding of Harvard in 1636 to the
end of the 19th century and a bit beyond, almost all colleges were
frontier institutions. They were established in pioneer communities,
created to serve frontier needs of the local residents and, as with
other American institutions, they Tfollowed and adjusted to the
perpetually advancing frontier.

Within the frontier framework, several forces converged to create
a surge toward college building in the 19th century, but three of these
forces stand out as the most significant: religious denominationalism,
community boosterisnm, and real estate entrepreneurism.
Denominationalism involved the desire of all Protestant sectarians to
assure their children a Christian education. Congregationalists and
Presbyterians, with the tradition of Yale and Princeton behind them,
were most active in college building in the early 19th century, joined
in the mid-century by Lutherans, Dutch Reformed and Unitarians.
Methodists and Baptists followed these later. These religious sects
accounted directly for the founding of eleven colleges in Kentucky,
twenty-one in lllinois, and thirteen in lowa before 1860. And this was
only a fraction of the total. Clearly, as one student of higher
education has noted, denominationalism was a key factor in covering the
country with colleges iIn the 19th century. (4)

Community pride, or what Daniel Boorstin calls the ™"booster
spirit,"” became a second prime mover in college building. As Boorstin
points out, no one lived In a village or a hamlet or even a town in the

19th century West. Regardless of its size, and some were only two or

three houses, pioneers called their place cities.



Three institutions were thought critical in shaping the destiny
of such a city: a newspaper, a hotel, and above all, a college. No
self-respecting village could be without these institutions, and the
last especially was a mark of distinction.(5)

Closely tied to this community boosterism spirit was real
estate entrepreneuralism. Throughout the 19th century land speculation
represented the most popular and profitable form of economic endeavor.
Those who owned property in a village, which included almost everyone,
perceived the growth of their town in economic terms. As the town grew,
so did the value of their property. Those who owned great tracts of
land often became real estate promoters. With their well-being
contingent on an increase in land value, they sought to foster their
town"s growth with various kinds of promotional schemes. The quickest
way to establish the identity of a little village-- in some cases of
literally putting it on the map-- was to found a college in its
environs. Colleges inevitably meant increased population, made the
village more attractive to settlers, and for both the real estate
promoters and the inhabitants, meant increased value of their property.
Thus, i1t was not difficult to convince village property owners of the
pecuniary advantages of an institution of higher learning.

The convergence of these three forces provided a dynamic impetus
for college building in the 19th century, creating a peculiar pattern
repeated many times over. Invariably a circular letter inviting
communities with geographic and economic appeal to submit “inducement”
bids accompanied a denomination’s announcement of 1its intention to
found a college. Real estate entrepreneurs then took the leadership in
mobilizing financial campaigns in the villages, appealing to community
pride and to not a small amount of economic gain. Several villages and

some towns submitted bids, and as with any other entrepreneurial



endeavors, the college went to the highest bidder. As one contemporary
wrote: this convergence of these forces resulted in "a magnetic chain
of reciprocal influences, by which light flashes from college to the
community, and life streams back again from the community to the
college, so that while the college redeems the community from
ignorance, the community preserves the college from an undue tendency
to monkish corruption and scholastic unprofitableness."(6)

It was precisely these historical, long-established forces that
led to the founding of Rollins College in 1885. All the elements
mentioned above -- the frontier environment, denominationalism,
boosterism, and entrepreneurism -- were present in the founding of
Rollins. In 1885, Florida represented America®"s last frontier. Since
the Civil War, Northeaster tourists had been pouring into the state in
ever-increasing numbers, and enterprising hotel and land developers
followed them. Still, in 1885, much of Florida contained frontier
characteristics. Central Florida was sparsely settled, dotted here and
there with small villages. People the local inhabitants called
“crackers” worked pioneer farms. As with most frontier regions,
communication was primitive; transportation consisted of wagons
crawling over crude dirt roads, small steamships plying the St. Johns
River and a narrow gage railroad connecting Sanford and Orlando.
Tourists saw their vacation in Central Florida as an adventure which
allowed them to enjoy warm weather and excursions thorough unspoiled
land, while settlers came with the frontier spirit of starting over
again.(7)

Several denominations began to make their way into this virgin,
primitive territory, but none was more active than the Congregational
Church, having established by 1880 thirteen churches in north and

central Florida. Considering the condition of education in the state at



that time and given the church®"s historical interest in such affairs,
not surprisingly the first topic discussed in the initial meeting of
the Congregational Association was the need to Tfound a college.
Apparently, Lucy Cross first placed the matter before the Association.
Miss Cross, after graduating of Oberlin (one of the Congregational
Church®"s oldest co-educational institutions), teaching several years at
Wellesley College 1in 18380 came to Daytona, Florida, where she
established an active, private elementary school. Concerned with the
lack of educational opportunity in the state, in her own words, 'hope
sprang in (her) heart and an idea in {her} mind"” when she learned of
the initial meeting of the General Congregational Association to be
held (prophetically) in the little hamlet of Winter Park. Miss Cross
made her appeal to her pastor, C. M. Bingham, a delegate to the Florida
Association. At the Winter Park meeting, Bingham, the moderator, took
advantage of his position to read Miss Cross®"s paper even though the
subject of a college was not on the agenda. "l dare not go home and
face Miss Cross if | do not read this,”™ he cagily told the assembled
members. (8)

In the paper Miss Cross made an appeal for the founding of a
college in Florida so that children of the state could be educated by
Floridians. It seemed foolish, she said, for the Florida families to
send their children out of the warm weather of Florida to the cold,
sickly climate of the north. The youth of Florida and the sons and
daughters of tourists, said Miss Cross, deserved the 'soundest moral
and religious teaching”™ that the church could provide.

Accepting Miss Cross"s suggestion, the Association appointed a
committee to report at the next annual meeting on the educational
conditions in Florida. We have no evidence that the committee ever

studied the Florida educational system; at least, they never made a



report to the Association. But if it had made such a study, the
committee"s report could not have been encouraging. In 1884, Florida
possessed only eight county high schools, ones so meager in their
course offerings and iIn session such a short time that the state was
forced to establish three publicly supported academies to prepare young
men Tfor college. These included the East Florida Seminary at
Tallahassee, Florida Agricultural Academy at Lake City. One observer
described educational conditions in gloomy terms: the elementary and
high schools were "running from two to five months per year with little
classification and wholly inadequate facilities."” Most of the
""crackers or poor whites" could not read; "forty-five of every one

hundred voters,”™ he concluded, “are illiterate."(9)

Several private academies were scattered throughout the state: a
Baptist school at Deland, a Christian Church academy at Starke,
Catholic Church academies at St. Augustine, Tampa, Key West, and
Jacksonville. Florida could claim no institution of learning in 1884,
creating just the kind of virgin educational field that had been
historically so appealing to the Congregationalists®™ sense of mission.
These conditions served as a magnet that attracted such lay
missionaries as Lucy Cross, who had fully committed to the
Congregational missionary goal and such religious missionaries as those
forming the membership of the General Congregational Association.

As a way of presenting a report to the Association, the committee
persuaded a newly arrived minister, the Reverend Edward P. Hooker,
pastor of the Winter Park Congregational Church, to prepare a paper for
the 1884 annual meeting on the subject of Florida education. The
records do not show why Hooker was chosen for this important task, but
the choice could not have been more appropriate. He had only recently

come to Florida under the auspices of the Home Missionary Society to
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found a Congregational Church in Winter Park. The Ffifty-year old
Hooker, a pious New England Congregational minister, and a descendant
of the famous independent-minded Colonial minister, Thomas Hooker, had
received his BA from Middlebury College in Massachusetts in 1855 and an
MA in 1858. Ordained by Andover Theological Seminary, a leading
seminary in New England, Hooker preached in several Congregational
Churches 1i1n Massachusetts, and later iIn his former college town of
Middlebury. While at Medford, Massachusetts, Hooker"s wife became ill
and died. Later he married his second wife, Elizabeth Robbins, the
daughter of a missionary, who bore him six children. In 1882 Hooker
developed arthritis problems that led him to accept an opportunity for
home missionary work in the warmer climate of Florida. He was assigned
to work with Reverend S. F. Gale, director of the Florida Home
Missionary Society, who sent Hooker to Winter Park to found a
Congregational Church.(10)

When he and his large family arrived in Winter Park in 1883, they
found no churches at all in the little hamlet. Hooker therefore began
holding union services in a hall over the village®"s only store while
plans were being laid for building a Congregational church. In addition
to preaching union services in Winter Park, Hooker spent several Sunday
afternoons carrying the gospel to outlying rural areas. These trips on
horseback allowed him to become familiar with, in his daughter®s words,
""the strange pioneer world to which he had come, so different from the
long-established order of New England.'" She recalls his speaking of
the crudeness and ignorance prevailing throughout the area and worrying
about the role the church should play in "building a wholesome order"
in Central Florida.

At this point he received an invitation to speak on Florida

education at the Tforthcoming meeting of the Association.(11) Hooker"s
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paper, entitled "The Mission of Congregationalism in Florida,” was a
powerful articulation of the Congregational Church®s historic
educational mission and a moving plea for an institution of higher
learning in Florida.(12) He began by summarizing what he called
"Congregationalism®™s mission of Christian education,”™ wherein he
documented the historical college-building tradition of
Congregationalism. Hooker then turned to the immediate issue: no area
of the nation, he proclaimed, was more in need of an institution of
higher learning than Florida. Europeans settled Florida, he noted,
fifty years before the Plymouth settlement; then why was Florida so far
behind? Hooker’s answer repeated a traditional New England Puritan
litany: while New England has grown, Florida has remained static
because its progress has been retarded by a Spanish papal and
aristocratic legacy that "forced the torch of learning downward."™ 'Has

not the time come,'" Hooker asked the ministers, '"to reverse the torch

and bid it burn and illumine the forests with the free [Protestant]
gospel and the college...."

In a more practical vein, Hooker argued that the growth and
prosperity of Florida could not be assured simply by planting more
orange groves. Prosperity depended just as much on educational
institutions because no industry would attract families, he declared,
without educational opportunities for their children. Families of the
north, he warned, were waiting for an answer, but they would not come
without educational opportunities. Hooker then ended with a final
rhetorical flourish:

The outlook is grand and glorious. A few of us stand

on these early heights of the new time. We love the
State to which we have come; these genial skies, these
clear, sparkling lakes, the souls of the people who dwell
among the forests. We rejoice at the arrival of those

who crowd the steamboats and cars. We are a little before
them and we bid them welcome. We rejoice in the privilege
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of laying foundations for the future. Has not the hour

struck for the courage, wisdom and devotion of our Fathers?
He pleaded with them to found a Christian college and announce it at
the present meeting.

Moved by this powerful exhortation, the Association appointed a
committee to consider Hooker"s stirring proposal.(17) The following
day, January 29, 1885, the committee reported that it agreed with Dr.
Hooker that the time had come "to take Initiatory steps toward the
founding of an institution for higher education in the state of
Florida.” To accomplish this end, the committee recommended that
another group be appointed to receive "inducements" for the location of
the college and at the appropriate time to present those inducements to
a special meeting where the Association would then select the "most
suitable location." The association accepted the proposal and appointed
a committee of five: Dr. Hooker and Frederick W. Lyman of Winter Park,
Reverend S. F. Gale of Jacksonville, Reverend C. M. Bingham of Daytona
Beach, and Mr. R. C. Tremain of Mount Dora. The initial historical step
had been taken; denominationalism had sparked the process of college
building on the Florida frontier.(13)

The news that the Congregational Association planned to found a
college was initially received with some skepticism throughout the
inhabited areas of the state, but within a week newspapers were
spreading the word that the Association was '"iIn earnest" 1iIn 1its
determination to build a "first class college.” The Orange County
weekly newspaper reported that 'assurances have been received" 'from
northern friends to the undertaking that important pecuniary aid" was
forthcoming.(18) The Jacksonville TIMES-UNION, the most widely
circulated newspaper iIn the state, was even more optimistic. The

Congregational Association, it declared,
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has the means to carry out its plans and the school

would doubtless, if located in a center of population

and wealth, be a credit to the Association and the

state, and a great boon to our young people who can-

not afford to go to Yale or Harvard. (15)

These assurances combined with the news that a committee was
asking for inducements, caused an outburst of community boosterism.
Editors and promoters, religious and secular, moved to awaken their
communities to the ''great advantages to be derived from the presence of
such an institution.” Reverend Bingham and Lucy Cross spurred Daytona
to action; businessmen and Jland promoters in Mt. Dora began
accumulating inducements; Dr. Nathan Burrows, later a charter teacher
and Trustee at the new college, led the activity in Orange City. (16)
The ORANGE COUNTY REPORTER touted Orlando as a railroad, manufacturing,
and commercial center. "Why not an educational center?" the paper
asked. (17)

But Jacksonville, in the state"s northeast corner, appeared to
lead all other aspirants. With a population of almost eight thousand
and a thriving riverport, it was the hub of economic activity in the
state. The most prominent churchman in the state, the Reverend S. F.
Gale, director of Florida Home Missionary Society, led its cause.
Finally, the state"s largest newspaper was published in Jacksonville,
and its editor aggressively advocated the site. In an editorial
printed in early April, he minced no words in his boosterism:

Here is a chance for our Jacksonville property holders

to make a point. They can get this school here if they

will do as several places iIn south and central Florida

propose doing; give lands and money to the enterprise.

Colleges cannot be bought ready-made like saw mills

and cotton gins. They are the slow growth of years and

they never flourish except In centers of population. If

the Congregational Association wants to build up a flouri-

shing and influential school their best plan is to locate

it here in Jacksonville where the population is dense and

where from eighty thousand to one hundred thousand northern

people annually come in search of pleasure and health. Many
of these people have young men and women they are educating.
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The school will be under the eyes of thousands of wealthy
people and doubtless get large volunteer donations for its
support. It is utterly useless to locate colleges in out-of-
the-way places and in sparsely settled communities. Scholas-
tic studies are no longer pursued in monkish cells or in the
solitude of caves and mountain fastnesses. (18)

There was much logic and common sense in the editor"s argument,
but it was historically incorrect. "Sparsely settled, but out-of-the-
way places”™ so disparaged by the editor were precisely the location of
most liberal arts colleges in the nineteenth century. And, as it turned
out, for the very same reasons that in the final analysis Jacksonville
would not be chosen. That coastal city did not depend for its identity
on establishing a college. With or without a college Jacksonville would
grow and prosper, and its citizens could not be mobilized with cries of
desperation. For Jacksonville"s competition, a college could very well
provide the key to their destinies. Daytona was a small village of a
few hundred souls huddled along the ocean; and Mt. Dora and Orange City
were small inland communities with no distinguishing features. But 1in
terms of size, no community could have been more desperate for an
identity than Winter Park.

Despite 1its small size and lack of population, Winter Park
possessed two advantages over the other competitors. Two of 1its
residents, Reverend Hooker and Frederick W. Lyman, were members of the
committee chosen to receive inducements and were therefore able to
gauge the strength of the competition. Both men had established
themselves as outstanding leaders in their community and the state, and
both had strong personal reasons for wanting a college in Winter Park.
Even without considering his moral commitment to Christian education,
Hooker must have understood that his education and background made him

a principal candidate for the presidency of the new college. Almost

assured of that position if the college was located in his community,

15



he therefore took a more than normal interest iIn raising subscriptions
in his little village.(23)

Hooker®s co-worker in this endeavor was entrepreneur Frederick W.
Lyman, who nurtured an even greater personal and professional stake in
locating the college at Winter Park. And Lyman proved to be a host unto
himself. The son of a New England Presbyterian minister, the product of
self-education, Lyman at the age of twenty-two moved to Minnesota where
he prospered as a wholesale druggist. In his early thirties, because of
his wife"s asthma, he abandoned his successful business in Minneapolis
and moved to Florida in search of a milder climate. Interest in land
development led him to Winter Park, where he soon became involved with
two real estate promoters Loring Chase of Chicago, and Oliver E.
Chapman of Massachusetts, who had recently bought six hundred acres of
land between Maitland and Orlando bordering Lake Osceola and Lake
Virginia. Chase and Chapman had purchased the 1land, a newspaper
reported, Tfor the purpose of 'creating a Tfirst class resort for
Northern and Southern men of wealth, where amidst orange groves and
beautiful lakes and luxuries that every enterprise and wealth can
devise and command, a community of grand winter homes {would arise}, a
resort second to none in the South."(20)

Before Lyman arrived, the two promoters already had a real estate
scheme underway. After platting the land at their own expense, they
constructed a railroad station on the South Florida Railroad line
running though their prospective village. One of the three large lots
on Lake Virginia had been set aside as the location of a large resort
hotel. They called the area, including the settlement of Osceola,
Winter Park, and in 1882 took the important step of securing a post
office. By the time Lyman arrived, Chase had constructed a two-story

building near the railroad station, with the lower floor housing a
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grocery store, and the upper floor being used for community and church
services. In addition, they had given a lot to one A. E. Rogers who had
built and was operating a small hotel.(21)

Lyman, a "natural organizer,'" as one contemporary saw him, quickly
grasped the possibilities in Chase"s and Chapman®s real estate
schemes.(22) He joined the group shortly after arriving in Winter Park,
incorporated their efforts into the Winter Park Company with himself as
the president, and under Chase"s direction, laid out a town along the
railroad tracks. Well before the advent of city planning and zoning,
they designed an entire city complete with a park, straight and curving
avenues, special sites for a business center, for a school, and for
hotels and villas, and even a separate area for the 'coloreds,” as
Northeasterners called the black citizens. Prices on the lots were
intended to attract people with moderate to substantial incomes. After
devising "an expensive and alluring” advertising campaign, the company
in February 1885, began construction of a large hotel designed to
entice easterners and mid-westerners to its new development. To be
known as the Seminole Hotel, it was made possible by a large investment
from Francis B. Knowles, a recent addition to the Winter Park Company
and later a generous benefactor of the new college. (23)

Just as he joined the company, Lyman learned of the Congregational
Association®s interest in founding a college in Florida and apparently
was struck by inspiration: a college was precisely what Winter Park
Company needed to complete its resort and real estate plans. Although
the evidence is indirect, it seems likely that Lyman was the first to
suggest such an idea to Dr. Hooker, who was Lyman®s pastor. At any
rate, in the persons of Lyman and Hooker, entrepreneurism had joined

hands with denominationalism to arouse community boosterism. (24)
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With refreshing openness, Lyman later recalled how he and his
colleagues mobilized the community: Winter Park became the center of
the most intense

activity and a house-to-house canvass was made. Every-

one was expected (pressured?) to give. No sum was too

large to ask for and none too small to receive. Every

loyal Winter Parkite felt that no place in the state

could offer natural advantages comparable to hers; Pro-

evidence had done its part with lavish hand, and they

must do theirs no less freely. Day by day the roll

of honor lengthened as signature followed signature

on the subscription list, till eight figures became

necessary to express the total pledge in dollars and

cents. The whole amount subscribed was kept a profound

secret, as it was feared that should other places learn

what Winter Park would offer they would redouble their

efforts and the prize therefore [would be] lost. (25)

But Lyman®s greatest contribution came when he persuaded a fellow
land developer, Alonzo Rollins, who was failing in health and soon
died, to offer land for the location of the college and two large
orange groves (one on Lake Osceola and one in Palatka) as a part of his
initial gift of fifty thousand dollars.

On April 14, 1885, the Association held a special meeting in Mt.
Dora to receive the inducement proposals. At a meeting five towns
submitted proposals: one each from Jacksonville, Mt. Dora, Daytona,
Orange City and Winter Park.

Again, Lyman®s and Hooker®s membership on the proposal committee
worked to Winter Park"s advantage; they arranged to have their proposal
presented last so as to gauge the strength of the other inducements.
The host town, Mt. Dora, presented a substantial initial proposal. It
offered a ten-acre wooded lot on Lake Dora, cash, lumber, and over

seven hundred acres of land for a total of $35,564. The 1impressed

delegates immediately recessed to tour the location the proposed site.

(26)
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Next, Bingham and Lucy Cross presented Daytona®"s proposal with a
$11, 500 total inducement that fell woefully short of Mt. Dora's.
Sullivan F. Gale represented Jacksonville, but he could offer only an
inducement of $13, 000. Most of his time was spent pressing the
advantages of locating the college in a population center. To Lyman®s
relief, the last town, Orange City, submitted an inducement smaller
than that of Mt. Dora. Lyman later described the drama of the meeting
when Winter Park made known its inducement:

As one proposal after another was read it became evident
to [me] who alone knew what its subscription was -- that
other towns were hopelessly distanced, and [1] was cor-
resoundingly elated, but managed to maintain a calm
exterior, perhaps even to assume an aspect of gloom,
which was misleading. When [my] turn came and [1] pre-
sented the pledge from Winter Park, there was consterna-
tion and deep despair on many faces.... (27)

Winter Park had offered $114,180, a sum that easily eclipsed other
bids. Included were an attractive high-ground site on the shores of
Lake Virginia, pledges for cash, stock in the Winter Park Company and
finally a critical gift of $50,000 from Alonzo Rollins. Stone-faced,
Lyman had held his cards close to his vest, playing them like a master
poker player to achieve an overwhelming moment of drama.

The size of Winter Park®"s proposal stunned the delegates,
particularly those from Mt. Dora, who had been overly confident of
their iInducement. As one participant noted: "The discussion grew hot
and bitter and Ffull of suspicion misrepresentation.” Several
representatives claimed that the college site offered by Winter Park
was covered by water most of the year. Lyman vehemently
denied this accusation, but the concerned delegates postponed a final

decision until they could visit not only the Winter Park site but also

that of the third highest bidder, Orange City. They journeyed to the
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village the following day and toured the proposed site, finding it
fully acceptable. As Lucy Cross described it:
The ride from Mt. Dora to Winter Park, a distance of
twenty-five miles was, as far as Apopka, through
hilly country full of small lakes; beyond Apopka it
was quite level until we reached the vicinity of
Winter Park where it is rolling. We were given a
pleasant ride through the town and out to the proposed
site of the college; this rises fifty feet above Lake
Virginia, across which some pleasant looking residences
and grounds were in sight, giving a pretty view. The
college site is a handsome piece of property valued
at $23,000 and overlooks Lake Virginia. (28)

The delegates then proceeded to Orange City where the town
residents turned out a large welcome. "Young ladies greeted us with
wavy handkerchiefs,”™ Lucy Cross wrote, "and led us into the midst of a
joyous social where an excellent supper was served." (28) But these
efforts of Orange City citizens were to no avail. On April 17, after
touring Orange City"s proposed site, the Association met iIn session for
a formal vote. The results were: Mt. Dora 2, Orange City 9, and Winter
Park 13. Dr. Nathan Barrows made a motion that the Association
unanimously declare Winter Park as the location of the new college, and
the motion passed without dissent. (30)

The representatives from Winter Park had pulled off an incredible
feat. In their visions they could see a group of stately buildings
clustered around Lake Virgina, forming a beautiful addition to their
little town. What they could not see, of course, was the future and the
strain and stress, the burden of anxiety and debt, the days and nights
of struggle that lay ahead. When the euphoria of college founding had
worn off, the awful weight of college building descended. Lyman later
captured the morning-after realities:

What a simple thing it seemed to build a college.

The enthusiastic company in and existence, the
sorrow and travail of the years ahead. (40)
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The unanimous vote of the Association did not satisfy everyone by
any means. Some were skeptical of Winter Park"s ability to raise the
promised money. Others still considered that Winter Park was an
unsuitable location. With obvious bitterness the SOUTH FLORIDA TIMES of
Orange City adamantly maintained that the college®s chosen site was
"surrounded by swamps and about nine months out of the year the hooting
owls hoot to the few TfTamilies that will forever be the only
inhabitants.” (31) The JACKSONVILLE TIMES-UNION admitted that the site
was probably acceptable but still argued that large sums of money would
be thrown away "in building a schoolhouse where there are not enough
pupils to fill it,” (32) Orlando®"s ORANGE COUNTY REPORTER, as might be
expected was lyrical in its approval. "The moral atmosphere {of Winter
Park}," it said, "is as pure as the breezes from the crystal lakes and
the scenery of the sort to assist in the development of the moral and
good in the nature of the pupils.”™ (33) The SANFORD HERALD carried a
stinging rebuttal to the attackers: Jacksonville and its editor had no
right to complain, because, in a Tfair competitive bidding, Florida’s
largest city could not raise as much as a single citizen did in Winter
Park. "A magnificent bid of over $100,000," the paper declared, "is
not to be weighed against the pitiful offer of Jacksonville with a sum
of money in just about a sufficient amount to buy a bell.” No one, the

article continued, hardly had reason to complain when a more
enterprising community captures an influential institution by reason of
its superior public spirit and liberality."” As the editor so pointedly
suggested, Jacksonville and the other communities were simply "out-

boostered” by a little frontier village.(34) But Winter Park citizens
were much too busy celebrating to be concerned with the envious

criticism.
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After the vote was taken at Orange City, on April 17, the
delegates in their last act of the meeting, elected eighteen (later
increased to twenty-one) charter trustees for the college. Lyman, who
took responsibility for formal incorporation, held a preliminary
meeting at his bank in Sanford on Tuesday, April 27, 1885. The four
charter trustees who attended the meeting--Lyman, who served as
chairman, S. D. Smith, J. A. Tomlin and Hooker--issued a call for a
formal meeting to form "a corporate body for the purpose of
establishing a Christian College at Winter Park, Orange County,

Florida, to meet in the Directors®™ Room of the Lyman Bank in Sanford,
Florida on Tuesday, the 28th day of April, A.D. 1885 at 9 o"clock in
the morning." (36)

Ten days after the Congregational Association had voted to locate
a college in Winter Park, the same trustees, with the addition of H. D.
Kitchell, adopted a constitution and by-laws. The constitution or
charter provided that the corporation name be Rollins College and that
it be located in Winter Park, Florida. It then stated the college®s
purpose:

Its object, which shall never be changed, shall be the

Christian education of youth and to this end it proposes

to provide for its students the best educational facili-

ties possible and throw about them those Christian

influences which will be adopted to restrain them from

evil and prepare them for a virtuous, happy and useful

life. (37)

To Ffulfill this purpose the trustees proposed to establish
preparatory, industrial, normal, and collegiate departments and any
professional or graduate education "as present or future exigencies may
require.” The charter also vested the government and management of the

college in five offices: President, Vice-president, Secretary,

Treasurer, and Auditor. The By-laws created a Tfive-member Executive
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Committee of the Trustees and authorized it to "transact any ordinary
business during the interval between the regular meetings” of the
trustees. The By-laws Tfurther established a faculty comprised of
professors, tutors, and a president. The faculty, headed by the
president, was made responsible for governing the institution, for
determining admission standards, and for constructing a curricullum
embodying "a classical course which {gives} extensive attention to the

liberal arts.” In addition, the faculty was to be responsible for rules
and regulations governing of student conduct and "for promoting in the
highest degrees their health and decorum, their mental, moral and
spiritual welfare, giving the institution, as far as possible, a
parental influence and the atmosphere of a Christian home." Finally,
the By-laws required that members of both the trustees and the faculty
proclaim connection with some evangelical church.(38)

The 1incorporators then elected the following officers: F. W.
Lyman, President, C. M. Bingham, Vice-president, A. W. Rollins,
Treasurer, Nathan Barrows, Auditor, S. D. Smith, Secretary, and
Reverend Edward Hooker, President of the Faculty. They authorized
Hooker '"to engage such professors and teachers for the ensuing year as,
in his judgment may seem best." Hooker, Lyman, Knowles and Fairbanks
formed a building committee with powers to erect the necessary
structures for the new college.(39) Although the minutes are silent on
the matter, apparently the Executive Committee decided to open the
college iIn the coming fall. The local paper reported on the day
following 1incorporation that work would begin in the summer on the
classroom building and dormitory cottages. Dr. Hooker and others, it
noted, would go north at once to raise funds and seek '"the best

teachers that can be found.'(40)
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The newspaper article did not begin to describe the enormous task
undertaken by Hooker and the Executive Committee in the spring of 1885.
In a period of six months they planned to construct buildings, enroll
students, Tfind or build quarters for the students, locate and hire
teachers, order textbooks from distant places, publicize the college,
and, most urgent, raise funds to support these requirements. Within a
few weeks Hooker was on his way north seeking money, professors and if
possible, students for the new college. In this first effort Hooker
begin a process that would characterize the college"s efforts in this
realm for many decades. Although a college located in the South,
Rollins would draw not only 1its inspiration but also 1its basic
resources-- students, teachers and finances -- [largely from the
northeast, or from those who lived there but wintered in Florida.
Hooker early articulated this condition in a letter to Noah Porter,
President of Yale University in 1885:

We intend that Rollins College shall be such that you
might step into any department of it and think you were
in New England. The teachers, the standards, the methods,
are all to be Northern. Rollins College will be a
sample of New England educational institutions in the
South. How can we, as lovers of country, make this

land one without changing the civilization of the South
and making it In education like the North? Florida will
be the Ffirst Southern State to become Northern in its
civilization, and the College will be the right hand

of this true progress. (41)

In turn, northerners depicted Rollins®"s founding as the planting
of a New England institution in another area of the country. The
BOSTON HERALD noted Hooker®"s initial visit to the northeast with a
typical, slightly patronizing comment: "New England has taken Florida
captive as a pleasure and health resort, and the question [is], why
cannot a New England college be planted in the heart of the state?" The

editor saw no reason why, and predicted that Hooker would make a

successTul fund-raising effort because a 'those who know the importance
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of giving southern youth a New England education are emphatic in
commending Dr. Hooker®s mission.(42)

In fact, Hooker did realize success on his Ffirst call. One of the
trustees, Francis B. Knowles, a wealthy Massachusetts industrialist,
had earlier indicated a special interest in helping to open the
college. During the founding campaign he pledged one thousand dollars
and promised four thousand more if the college was located in Winter
Park. In March, he suggested that Hooker come Massachusetts and '"beg"
for money among Knowles®s friends in his hometown of Worcester. Hooker
had little luck with Knowles"s friends, but the old industrialist
himself added five thousand dollars to his original pledge, the a total
of $10,000 for the purpose of building a classroom. The assurance of a
classroom building, destined to be named in honor of the donor, finally
made the college a reality. Within a few weeks, Hooker collected enough
pledges to begin construction of a dormitory.(43)

With money pledged and with Hooker and Lyman in the north seeking
funds, Loring Chase, a charter trustee, assumed responsibility for
getting construction underway. Fortune continued to smile on the
undertaking for a while at least, as George Rand, Boston architect
residing in Winter Park, volunteered to draw up plans for the new
buildings and George Rollins, son of Alonzo, who was building the
Seminole Hotel, agreed to superintend the project. Work began in mid-
summer, but even under the best of circumstances they had a very short
period to construct a building in time for an October opening.(44)

In the meantime, Hooker secured faculty members for the new
undertaking. On August 12, he announced the First members of the
charter faculty: Dr. Nathan Barrows, as professor of Mathematics and
Physics, and Annie Morton, Instructor in History and later Principal of

the Training Department. A few weeks later, he hired William M. Lloyd,
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Professor of Ancient Languages and Principal of the Preparatory School,
and Louise Abbot, Assistant Principal of the Training Department.
Others would be added during the year, but this little band of teachers
would greet the students on opening day.(45)

As that day approached, the realization dawned that nothing would
be ready. Hooker therefore advanced opening date to November 4. On
October 6, Barrows arrived to relieve Chase of the preliminary work of
opening the college, just as students began registering in surprisingly
large numbers. Chase wrote to Lyman that Orlando was sending a "big
delegation almost everyday." But as late as the middle of October the
college officers still had no place to house or teach students. Knowles
had sent $2,000 but that fell far short of present needs. Chase
reported that George Rollins could work only ten men on the classroom
building and none on the dormitory. "If we had funds," he lamented,
"we would put on more men on the college building, and it is a great
pity {because} if we had been READY 1 think we should have had 150
pupils.™ Under the circumstances only seventy students had
registered. (46)

The college had no place to accommodate even this number of
students. Chase later acknowledged that as the day of opening drew near
he and Hooker were at their "wits" end." The weeks before opening
found Hooker and Chase scurrying around Winter Park, arranging for
rooms and trying to locate classrooms. On the evening before opening
day, Chase wrote Lyman with some relief that things were "fairly fixed,
meaning that they had secured White"s Hall above the Ergood Grocery
store for classroom space, the Larrabee house at Morse Boulevard and
New York Avenue for the boys®" dormitory and had rented the Ward cottage
on Osceola Street near the college for the girls. At the eleventh hour

yet another serious problem arose: the plastered partitions of White"s
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Hall completed at the last moment were not dry. Chase deemed the room
unsafe but suggested that since the unfinished Congregational Church
had no pews (only boards set on small barrels), it might serve as a
temporary classroom. Hooker agreed, and as Chase later described it:
“"Tonight as 1 write (10 p.m.) our whole force of carpenters is there
setting up desks and partitions.” Sometime in the late evening hours
they had made the spare little gothic building ready for Rollins®s
first classes.(47)

Opening day on November 4, 1885, according to the ORANGE COUNTY
REPORTER, proved to be a '"typical Florida fall day, with sunny skies
and mild temperatures.'” The weather may have been pleasant, but panic
seized William Lloyd, one of the new professors, when he entered the
Congregational Church an hour before students were scheduled to arrive.
The newly order school desks were still sitting in freight car several
blocks away. Lloyd quickly organized a crew of young men, moved the
church pews to the sidewalls, and unloaded the desks, just in time for
the arrival of the first students. Promptly at 9:00 a.m. the
Congregational Church bell pealed the beginning of a new era. In
addition to the sixty-six students and five teachers, twenty friends of
the institution had gathered to launch the new enterprise. The program
was a simple one: the audience sang a hymn to open the convocation
program, and a prayer followed. President Hooker and Reverend Sullivan
F. Gale, destined to be an indefatigable worker for the new college,

gave "interesting addresses," at the conclusion of which Hooker called
the roll of students, and formally announced the beginning of classes.
The SOUTH FLORIDA SENTINEL bannered a sentiment common to all who
gathered in the little Congregational Church on that fall day in 1885:

"Joy to the Park, the school®s begun!'(48)
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CHAPTER TWO
FROM CONVOCATION TO CRISIS, 1885-1893

In an article on Rollins in 1892 the editor of the ORANGE COUNTY
REPORTER, in answering those who questioned the worth of a college
education, cogently summarized a ©prevailing nineteenth century
Victorian sentiment. The true purpose of college education, the editor

declared, was to enlarge the “mind and character” of young people: “a
mind to understand difficult things, able to appreciate finest things;
a character simple, pure and strong -- these are the results of
education. They put the youth on a high plane of thinking and of
living”.(1)

Rollins College was founded in an era when such views were taken
quite seriously, in an era one historian of higher education has termed
the "Age of the College.”™ The phrase meant more than simply that small
colleges were the principal institutions of higher learning in the
United States. By the late 19th century it encompassed the social,
academic and even religious life where which students lived and
studied. The "collegiate way'" included not only a rigidly prescribed
curriculum and special methods of teaching it, but also the belief that
these alone did not make a college. The college way of life also
included "an adherence to the residential scheme of things,” in a

"quiet, rural setting,” a dependence on dormitories and dining halls,
and a sense of protective nurturing captured in the phrase in loco
parentis. Residential colleges literally served as parents to its young

charges. In the words of President Charles Eliot of Harvard, college
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was an ideal place for young men going through the "critical passage
from boyhood to manhood." Dormitories according to the"™ collegiate
way" were more than places to sleep; they represented opportunities for
young men (and in a few colleges, young women) to share communal
living, to learn virtues of common decency and respect for the well
being of others. In this sense, the dining halls were appropriately

called the commons,"™ a place where the collegiate family(including the
president and many of the Tfaculty) shared its meals. And, finally,
permeating and undergirding the collegiate way, was a jealous
paternalism that made the college responsible for the total well-being
of the students--their studies, their discipline, their problems, their
successes. (2)

Perhaps the most striking characteristic of the collegiate way was
its classical curriculum. Inherited from Europe, modified slightly to
fit American needs, the classical curriculum became by the advent of
the Civil War the keystone of a college education. It proposed to do
more than iImpart knowledge; it sought also to instill piety and build
character and to produce a cultured, refined person. These goals could
be achieved, it was argued, through a study of mathematics, Greek and
Latin grammar and classical literature, but the study of these subjects
had the added value, according to the proponents of the classical
curriculum, of sharpening the students®™ mental faculties. The famous
Yale Report of 1828 declared that these Tfields of study provided '"the
discipline and the Tfurniture of the mind; expanding its power, and
storing it with knowledge. A commanding object, therefore, in a
collegiate course should be to call into daily and vigorous exercise
the faculties of the student.” Nineteen-century educators proposed
that ancient languages and literature of Greece and Rome could best

achieve these purposes. Rhetoric and disputation--training in writing
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and speaking English--merited some attention, and by the Civil War
natural philosophy (physics and chemistry) and natural history (geology
and biology) had been added, but these new courses remained appendages
to the more important program in ancient languages. The senior course
on moral philosophy, usually taught by the President who sought to pull
together four vyears of learning, invariably capped the classical
curriculum.(3)

Recitation, a pedagogy that demanded of the student memorization
of passages from a required text, represented the standard teaching
method employed 1in this prescribed curriculum. Teachers evaluated
students on their ability to recite verbatim assigned passages of their
texts. The philosophical rationale behind this pedagogical method known
as Faculty psychology, argued that the mind was a muscle requiring
daily exercise, that intellectual acumen came from training, habit,
routine, and hard work. As one contemporary stated it, recitation and
study of the classics "improve the memory, strengthen the judgment,
refine the taste, give discrimination and point to the discerning
faculty, confers habits of attention, reasoning and analysis -- 1in

short, they exercise and cultivate all the intellectual powers."(4)

In the TFirst three decades of the 19th century such beliefs
solidified into orthodoxy and became Ffirmly cemented into the college
curriculum. No reputable college would dare deviate from their norm
historically set by Ivy League colleges. Yale particularly became a
kind of universal model. When many colleges (including Rollins)
advertised that they were built on the Yale model, they meant that they
had reproduced Yale"s classical curriculum and were emphasizing the
recitation method. This imitative process produced incredible unity and

continuity in American higher education that lasted throughout most of
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the 19th century. But it also created a static institution in the
midst of society undergoing dynamic change.

A society involved in the practical progress of modern
industrialization, urbanization and professionalization had difficulty
in seeing the relevancy of the classical curriculum with its emphasis
on ancient (dead) languages and literature and its rigidly prescribed
courses. Elements in the society began pressuring higher educational
institutions of higher learning to offer courses--English, history,
politics, and applied sciences--that seemed more related to real life.
Emerging state universities responded to this pressure not only by
offering a greater variety of courses but also granting a larger number
of degrees, everything from Bachelor of Science to Bachelor of
Agriculture. The colleges resisted these changes, but even such
traditional institutions as Yale, headed by conservative Noah Porter,
conceded to a scientific course of study, not, however, as part of the
classical curriculum, but instead placed parallel to it, and with
another degree, the Bachelor of Science. In this way purists kept the
A_B. degree unsullied. As usual, other college followed Yale"s lead and
began to diversify courses of study.(5)

Thus, in the mid-1800s, the decade of Rollins"s founding, American
higher education was in a transitional period, involving in a process
of redefinition. The curriculum that Hooker and the charter professors
devised for the college reflected the prevailing educational
conditions: a classical curriculum anchored the program, but founders
also included some moderately bold responses to changing education
patterns and, like other colleges beginning in the 19th century, the
practical needs of a frontier community. The Ffirst prospectus

proclaimed that, because Rollins College was dedicated to meeting ''the
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great and diversified educational needs of Florida,"” its program of
study would include four departments:
1. The Collegiate Department, with its course of
highest standard in the ancient classics, in
modern languages, in mathematics and physics.
2. The Preparatory Department, which must do
important work for the present, at least, in
fitting students for the college.
3. The Training Department for teachers, which
will instruct those who would teach in public
schools and elsewhere. To this end children
will be received iInto this Department and
placed under the instruction of Normal
students.
4. Industrial Training Department, in which the
young ladies and gentlemen of other Depart-
ments can choose some useful line of practical
industry and while the mind is cultivated can
acquire knowledge and skill in the industrial
arts.(6)
Obviously the last two departments seriously departed from the
traditional classical course of study, but Rollins, like other
colleges, had ways of accommodating itself to such abnormalities.

The Collegiate Department represented the traditional liberal arts
program with the kind of modifications that other colleges developed
after the Civil War. Drafted primarily by the classicist, William
Lloyd, it not only provided for the prescribed classical curriculum,
but also a ‘'scientific” course of study. The latter resembled the
classical curriculum in almost every respect, except for a slight
reduction in ancient languages. In the freshman and sophomore vyears,
students in this course of study could substitute an English history
course, a history of the English Ilanguage, and a history of
civilization course in place of three Latin courses. Otherwise, the two

courses of study were precisely the same. They included three years of

Latin, two of Greek, four of mathematics and one of Moral Philosophy.
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The college also distinguished the Collegiate Department from the
other areas in its exceptionally high admissions requirements, probably
as high as those of any other liberal arts college. Only a listing can
do justice to the level of prior work required by students entering the
collegiate department:(7)

Latin Grammar, Four Books of Caesar, Six Orations of
Cicero, Six Books of Virgil®s Aeneid, Jones"™ Latin
Prose Composition, Translation of Latin at Sight,
Three Books of Anabasis, Three Books of Homer®"s lliad,
Herodotus, Greek Prose Composition, Translation of
Greek at Sight, Chardenal®s 1st and 2nd Courses in
French, Corneille"s Le Cid and Victor Hugo"s Hernani,
Arithmetic, Metric System, Wentworth"s Complete
Algebra, Wentworth"s Plane Geometry, Physical Geo-
graphy, Elementary Rhetoric, United States History,
Roman and Greek History, Life and Mythology, and
Ancient and Modern Geography.

By reserving the bachelor degree solely for the collegiate
department the college, or course, maintained the prestige of a liberal
arts education. But it almost certainly guaranteed a low enrollment.
With no high schools or private academies in the immediate area and
with very few even in the state, not many students could meet such high
requirements, and those who could very likely resided in the northeast
where many old established colleges were readily available. Thus, in an
effort to achieve immediate respectability, Rollins, as had countless
other frontier colleges, had reproduced the traditional classical
curriculum "on the Yale Model™ with its stringent requirements and
prescribed courses. In the process had created for itself a serious
problem: few local students could meet the requirements, but the
college could not reduce those requisites to meet local needs for fear
of being considered a substandard institution. Therefore, the college
attempted to solve the dilemma in two ways: Tfirst, it attached a

preparatory department to the college structure and frankly proclaimed

that its purpose was to fit students for the college; second, it made
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an appeal to northeastern students who wanted to prepare for the
college but whose health required them to spend "a considerable portion
of the year iIn a more genial climate to pursue their studies, and at
the same time confirm their health.” If this scheme had produced the
desired results (it did not) Rollins might have been have been a
college of convalescents.

The Preparatory Department®s curriculum corresponded to the
Collegiate Department"s classical and scientific course of study. The
College admitted students graduating from the preparatory school
directly without further work while others had to meet the requirements
listed above. The preparatory curriculum stressed Latin and Greek
grammar but also emphasized the essentials of English grammar with
attention to composition and penmanship. In 1888, the college added an
"Academic Department"™ to the preparatory school for those who were
uninterested in Tfurther study or those who could not complete the
classical or scientific course of study. The Academic Department
curriculum contained no Latin or Greek but still included heavy doses
of mathematics, science, English literature, and history. In fact, it
greatly resembled the curriculum that would emerge in the late 1890s
when more colleges, including Rollins, abandoned the classical
curriculum.

Rollins made a pragmatic bow to local needs by including a normal
school and vocational courses. The Tformer, called the Training
Department, served two purposes: it allowed the college to broaden its
purposes and meet the need for teachers in the state, and it also
offered a primary or sub-preparatory education, and all of this iIn turn
provided training for students in the normal (education) school.
Requirements for enrolling 1in the normal school were much less

difficult than either the collegiate or preparatory department.
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Candidates were required only to pass an examination in reading,
spelling, geography, United States history, language, arithmetic and
elementary algebra, and in addition, they had to present "satisfactory
testimony as to moral character and general scholarship.” The three-
year program included "two recitations daily and constant drill in
practical pedagogics." The department expected students to spend two
hours each day teaching primary classes under the direction of the
Normal school principal. Upon completion of the Normal program,
students received a certificate of graduation.

The Industrial Training Department, obviously an effort to meet
practical frontier needs, served as an appendage to the college. All
students could take courses in the department, although no list of
courses ever appeared. The By-laws even provided for a director, but
no one ever held that position. In fact, by 1895, the department had
simply disappeared from college literature without apparently ever

having come into existence.

Instead, in 1890, the college created the Music Department which,
although more 1i1n accord with a Uliberal arts program, nevertheless
served somewhat the same purpose as the moribund industrial department:
it gave students an opportunity to work on an A.B. degree and a
professional certificate at the same time. The program, providing for
instuction in piano, voice, and music theory 1in groups and on an
individual basis, was such a success that in 1896 the college turned it
into a separate school and allowed it to offer a Bachelor of Music
diploma(9)

For obvious reasons, the college corporate officers--the Rollins

Board of Trustees--set the cost of education at Rollins at the lowest
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possible level. The 1886 catalogue established rates for a twelve-week

term as follows:

Tuition in Collegiate Department ................... $18.00
Tuition in the Preparatory Department............... $12.00
Tuition iIn Training Department. ... .. ... ... .. .oo..-. $ 9.00
20 Y- 1 ol o [ $48.00
Furnished room, with lights. ... .. .. .. ... ... ....... $12.00

Each student was required to bring two pairs of sheets for a single
bed, two pillowcases, two blankets, a comforter, towels and table
napkins. The annual cost for a boarding college student totaled $231
and for boarding preparatory and sub-preparatory students a trifle
less. Two years later, 1887, the college reduced this already low cost
by reducing board charges to $36, almost a thirty percent drop.

These charges fell far below the cost of running the institution,
but again Rollins acted in concert with other private liberal arts
colleges. 1t met the bulk of its expenses by private donations, but
these were almost never adequate. Under such conditions, the trustees
had two alternatives: they could charge the students the difference, or
they could cut expenses. Given the problems of enrollment, the trustees
surprised no one with its choice. The Board established tuition at the
lowest possible level, and to make up the difference between income and
costs that this rate caused, 1t offered charter TfTaculty members
salaries significantly lower than any of their contemporary
professionals. As with most 19th century colleges, when it came to the
choice of paying the Tfaculty or charging the students, the trustees
invariably chose the latter course. From the over $20,000 collected in
student fees during the first year, less than one-fifth went to faculty
salaries. Only President Hooker was paid as much as $1,000 per
year . (10)

OFf the original sixty students, only two--Clara Louise Guild and

Ida May Misseldine--entered the college, the rest enrolling iIn the
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preparatory and sub-preparatory departments. These enrollments reveal
much, because not only do they indicate the great gap between the
collegiate way and Florida®s educational resources, but also because
they show quite clearly the prevailing community requirements. The
community urgently needed quality elementary and high schools, yet it
received a college with preparatory and sub-preparatory schools
attached, the latter two created to meet not the community®s but the
college™s needs. As mentioned earlier, all departments, including the
preparatory, served as appendages to the collegiate department. In
fact, for almost four decades after the founding of the college, the
reverse held true. The appendages prospered while the college barely
limped along with only a few students. Ten years after its founding the
college claimed a total of thirty-four students while the other
departments reported 139, and this ratio in 1895 was one of the highest
in the college®s first decade. Significantly, the preparatory
departments carried the college during its infancy and years of early
growth until in the mid-1920s when the institution matured sufficiently
to function without them.(11)

The founders of the college believed that the institution would
appeal to a national constituency, but in the First decade it remained
primarily a local college. Students from outside the state enrolled;
but the great majority listed their residences as Florida, and even in
this group most were from Central Florida. Many were within walking
distance of the college, but a significant number used the South
Florida Railroad for transportation to and from classes. In September,
1886, the college reached an agreement with the railroad whereby the
company issued ''school tickets"™ allowing children attending Rollins to
ride at a reduced rate: under twelve, one-half cent per mile; over

twelve, one cent per mile. The charge for a round-trip from Sanford was
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twenty-four cents, a reasonable rate, but riding the train made for a
long day. It ran from Sanford to Orlando only twice a day, arriving in
Orlando at 7:00 a.m. and leaving for Sanford for a return trip at 6:00
p-m., when it was on time, which, according to the students, was a rare
occasion.(13)

Many of the students boarded at the college, which caused a
problem because at the opening of school neither the classroom building
nor the dormitory was completed. However, by the middle of the first
school vyear, the college made the major step of moving to its
designated campus. Because for the first time the instruction would
have the appearance of a college with substance and roots, the trustees
planned an elaborate dedication celebration for the opening of Knowles
Hall in March 1886.

In the meantime, George Rollins Tfinished construction of the
girls®™ cottage named Pinehurst. The administration emphasized the
""cottage' concept of boarding because it wanted to distinguish it from
the large dormitory system of lodging becoming popular in the large
universities. The dormitory system, claimed the college brochure,
placed together in one building students with various characters and
habits. Rollins offered cottages of moderate size, where a matron or
member of the faculty who lived in the cottage would closely supervise
students, each with a private room. "Social relations between ladies
and gentlemen," the college literature emphasized, would be supervised
by the matrons who would make certain that the "inmates" studied
properly and engaged in ™"wholesome recreation.” In essence, the
college promised that the cottage system would create a benevolent
paternalism, one that would "surround the student with the influences
of a cheerful, well-ordered Christian home."(14)

On March 9, 1886, the trustees dedicated Knowles Hall, a two-story
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structure containing classrooms for recitation, and a hall capable of
seating three hundred people for chapel services, exhibitions, and
entertainments. Dedication exercises, beginning at 3:00 p.m. contained
the usual music, prayers and orations, followed by the principal
speaker A. J. Russell, Florida Superintendent of Schools. Frederick
Lyman, president of the corporation, again displayed his flair for
business dramatics. After formally presenting the keys of Knowles Hall
to President Hooker, Lyman seized the occasion to seek sorely needed
funds. Pinehurst required furnishing, he told the audience and
financial assistance seemed forthcoming. The trustees had spent many
hours puzzling how to finance boys" dormitory and to furnish the girls”
cottage with appropriate furniture when, at the last moment, Lyman
declared, a solution had appeared. Just before the dedication
ceremonies, he had been handed a note from Mr. Francis Knowles, stating
that if sufficient funds were subscribed at this meeting to furnish the
thirty-four rooms of the ladies™ cottage at sixty dollars per room, Mr.
Knowles promised to finance the men®s dormitory. Incredibly, the funds
were raised within fifteen minutes. The audience then praised "God From

Whom All Blessings Flow,"™ but clearly Lyman®"s ingenuity played no small
role.(15)

Knowles Hall quickly became the college landmark and center of
campus activity. The large hall was used for recitations, assembly, and
daily chapel services. A large veranda served as a central gathering
place for students between and after classes and also as the preferred
backdrop of annual class pictures. But it was the two-story bell tower,
which gave Knowles its greatest distinction. Purchased from Cincinnati
in June 1886, the bell served as the college timepiece, awakening the

students in the morning, sending them to bed at night, and in between

marking marking their clases and mealtimes. One contemporary remembered
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it as "the finest and most melodious toll bell ever bought.” With a
good east wind and a bright sunny day, Orlando residents could hear its
peal five miles away.(16)

Before the first year was over, two more buildings had been
constructed on the campus: Lakeside cottage, the men®s dormitory
finished in time for the 1886-1887 school year at a cost of over
$10,000, and the Dining Hall, also a gift of Knowles, costing over
$7,000. Until the completion of the dining hall, boarding students took
their meals in a small lean-to kitchen attached to the south end of
Pinehurst with meals served in two former bedrooms on the west end of
the first floor. The dining hall, described as a "bright, cheerful

building with a kitchen in the rear,” released the former kitchen space
for use as the college library.(17)

Thus, by the end of 1887, four imposing buildings stood on the
east side of the horseshoe shaped commons, and Rollins had indeed begun
to resemble a permanent institution of higher education. Hooker had
made significant gains but incredibly, the first president managed even
more. In 1891, using funds gathered by his diligent effort, the college
constructed another and larger women®"s hall, later called Cloverleaf,
placing it on the horseshoe opposite Knowles Hall. Although called a"
cottage', Cloverleaf was an impressive the three-story, ninety room,
three-winged structure much more resembled a large dormitory. Hooker
and the trustees discovered it was far less expensive to construct a
single, large building than several smaller ones. Men were now housed
in Pinehurst, which, along with Lakeside, gave the college two male
dormitories. Finally, with money donated by Frederick Lyman, the
college constructed a gymnasium, placing it on the Jlake between
Lakeside and the Dining Hall. Lyman Gymnasium contained a fifty-by-

seventy exercise room and an inside gallery guarded by an ornately
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decorated balustrade. With Lyman Hall, the college completed its

initial building phase. A graphic drawing in the 1892 catalogue, though
somewhat misleading in its placement of the buildings on the campus,
nevertheless correctly gave the feeling of permanence to the fledgling
little college.(18)

Academic and social life in the early years at Rollins very much
resemble life in other "old-time"™ colleges of the 19th century. As one
of the early students later recalled, the misnomer ''‘gay nineties"
hardly described the "sober and sedate"™ life of college students.(19)

Most all teachers were remembered as 'strong disciplinarians,'” not a
surprising characterization for 19th century pedagogy assumed the mind
had to be disciplined in order to absorb knowledge. Learning was a
matter of hard work. Like physical training, academic endeavor required
vigorous exertion that few would describe as pleasurable. As mentioned
earlier, recitation served as the principal pedagogical method for
exercising the mind, and most Rollins professors almost invariably
employed it in their classrooms. Recitation, wrote Latin professor L.
A. Austin in the college catalogue, "is an excellent discipline for the
mental faculties,” because i1t demands "accuracy in thinking." The study
of Greek, declared Professor John Ford, gave students skill in forming
"such mental habits as exact observation and generalization and will be
of value to him in all intellectual work."™ The "topical method of
recitation” was employed in history courses while German literature
would be "read and committed to memory."(20)

Science courses offered a welcome relief from the routine of
recitation. The instructor, Eva J. Root, required some recitation from
textbooks in botany, zoology, physiology and astronomy, but she also
encouraged much "hands-on" work: dissection, work with manikins and

charts, use of microscope and telescope, the Ilatter given to the
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college by George Rollins, the brother of Alonzo. As Professor Root
noted in the catalogue, she gave students 'the advantages of practical
work."™ One of Root"s students later praised her for opening the
"scientific world of plants and animals that most of us had known only
superficially."(21)

Perhaps the most innovative practitioner of the new methods was
Thomas R. Baker, who came in 1891. Although retired from Pennsylvania
State University, Baker at fifty-three was still an energetic, exciting
teacher. But for its location, Rollins would not have attracted such an
outstanding educator and scholar in the prime of his teaching. Baker,
who had already established a national reputation as a teacher of the
experimental method with the publication of a textbook, made good use
of the method in the classroom. The object of the experimental method,
Baker wrote in the catalogue, was '"not only to fix in the minds of
pupils the facts that are presented them, but to teach them how to use
this method to the best advantage.' He introduced a course entitled

"Practical Chemistry,” designed to give students "a more practical
knowledge of chemistry than can be gained by merely studying the theory
of the subject.” Despite such innovative efforts, years would pass
before the Rollins catalogue showed any significant changes 1in
pedagogical methods. (22)

Socially, small 19th century colleges tended logically to
reflect and serve as extensions of the prevailing concepts of family
life. Colleges were small, financially insecure and paternalistically
authoritarian. Like the family, its central purpose was socialization,
with an enormous amount of energy expended closely regulating unruly
young people. The administration and faculty of the college assumed

full responsibility for developing a student"s character as long as he

or she remained at the institution. Thus, when Rollins established a
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rigid code of behavior for all students, it left no doubt as to its
socialization function: "The object of the school®s discipline is to
protect the student from temptations and bad habits, to secure the
proper improvement in behavior and produce a well-ordered life. Those
who cannot give a willing and cheerful assent to the regulations of the
school should not seek admission to its privileges."(23)

In December 1885, the Tfaculty constructed a detailed list of
student regulations and rules. Rules for religious observances headed
the list. Without exception, it required students to attend Sunday
church services ('at the church of their choice™,) but actually in the
early vyears, limited their choices to the Congregational, the
Episcopal, and the Methodist churches. Students were also confined to
their rooms on Sunday mornings for the purpose of studying Sunday
school lessons. Finally, daily morning devotionals were mandatory for
all students.(24)

The faculty considered study time a vital part of academic life,
and they set study hours at any non-class time from 8:30 A.M. to 12
noon, from 1:30 P.M. to 4:30, and in the evening from 7:00 to 9:00.
During these periods, they prohibited students from visiting each
other’s rooms, although after nine o"clock in the evening, students
were allowed thirty minutes for socializing before lights out at 10:00.
Between study hours on Friday evenings, gentlemen were permitted to
make calls in the parlor rooms of the ladies®™ cottage for two hours,
and also were given the opportunity to escort young ladies to church on
Sunday, provided they returned directly to the campus afterward. After
much debate, the faculty in 1889 agreed that both boys and girls might
perform gymnastics in the same building; at the same time, this
Victorian generation anxiously attempted to subvert temptation by

separating the sexes. Male students were convinced that the threat of
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temptation dictated dormitory policy as well. They reckoned that the
Cloverleaf cottage was divisible by three: the college put all the
pretty girls on the third floor--out of reach of the boys, all the
middling girls on the second floor, and on the first floor it placed
girls "whose faces protected them"(25)

Several 19th century vices were absolutely forbidden. The greatest
of all these evils was alcohol, and of course Rollins students could
not possess or use liquor either on campus or in the vicinity. The
college faced an early moral dilemma on this matter after Winter Park
Company built the Seminole Hotel. The hostelry sold liquor, and the
college held stock in the company. One trustee annoyingly persisted in
pointing out this moral inconsistency until Tfinally the trustees
corrected it: they retired the complaining trustee. (26) Other vices
received almost equal attention. The College prohibited the use of
tobacco '‘on campus, on the streets, or in the vicinity" of the college;
after long debate, the faculty decided to prohibit card playing on the
grounds that it was a 'sedentary game unsuitable for students and
tending toward immorality'; and forbade other acts including loitering
at the railway station on Sunday, throwing water on beds, stealing,
keeping firearms, using profanity and keeping a dirty room.(27)

The College issued demerits for an infraction of these rules and
weighed them according to the college"s perception of their importance.
Absence from Sunday services and from class drew two demerits each;
from Sunday school study hours and for tardiness, one demerit each.
Eight demerits in one term resulted in a reprimand; twelve, a letter to
the parents; and Tfifteen demerits led to dismissal. Most students,
accustomed to this rigid discipline of their behavior at home, rarely
rebelled. Yet, in another sense, all these rules and regulations that

succeeded in small ways, achieved much less success in large matters.
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Young people who ordinarily would have lived under the watchful and
authoritarian eyes of parents now sought a limited kind of freedom in
college despite the faculty®"s intentions and found adventure in
breaking institutional rules. At almost every faculty meeting one or
more recalcitrant student appeared to explain some violation, the most
common being the use of profanity in some form. Faculty minutes abound
with notations: "dismissed on account of [licentious talk.” Many
infractions, of course, went undetected. Frederick Lewton, later a
prominent botanist in the United States Agriculture Department and
curator of textiles in the Smithsonian Institution, recalled how one
night he slipped out of his room in order to observe the constellation
Leo, visible only after 1:00 A.M. He burst to share his observances
with someone but held it all inside for fear of receiving demerits for
breaking the ten o"clock curfew.(28)

Innumerable infractions undoubtedly resulted because the
regulations were too restrictive to irrepressibly energetic youth. Such
was the case of Rex Beach, later to become a popular novelist and one
of Rollins"s most famous and loyal alumni. Beach, a genuine free
spirit, refused to be bound by restrictive Victorian mores. A natural
athlete, he took a much more casual approach to academic life than 19th
century academicians were willing to accept. Beach saw college as a
place for good companionship, an opportunity for good fun. In the
Victorian mode, the college prohibited frivolous activity on Sundays.
Beach, who viewed regulations not as restrictions but as challenges,
along with four other boys were seen sailing on Lake Virginia one
Sunday morning. They were brought before the faculty for explanation
and later "personally admonished™ by the President. Ten O"clock curfew
was also a challenge for Beach. As he readily admitted, most buildings

did not offer many escape routes: "It took a trapeze performer to get
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out {of Pinehurst} and a post-graduate course in porch climbing to get

back in." The athletic Beach apparently managed the feat quite often,
because in March 1893 he was suspended '"for open defiance” of the
curfew rule. Two weeks later after a letter of apology the faculty
allowed him to return. Despite such leniences Beach never graduated. In
fact, he posed a mystery to the Victorian faculty who thought he lacked
the qualities of a serious scholar. Most doubted that he would ever
amount to much, and later expressed surprise that Beach could write
novels. (29)

To manage and to iInstruct these sometimes unruly youngsters, the
college drew together an unusually talented group of educators. Because
the remote little college could hardly expect to attract noted
educators, Hooker used the institution®s favorable environment as an
inducement for securing qualified teachers. Few of the early
instructors came to the area specifically to teach at Rollins. Almost
all were already in Florida for one or another reason unrelated to
teaching. Nathan Barrows, a Phi Beta Kappa graduate of Western Reserve,
had been a physician for years in Cleveland when he decided to embark
upon a new career in citrus, and therefore, he had been living 1in
Orange City before the founding of Rollins. As the college®s most
outstanding charter faculty member, the tall, powerfully built doctor
with white hair and a full, flowing white beard made an iImpressive
appearance. Even at middle age, he was an active, energetic man, a
great proponent of physical exercise and a lover of nature. Free
hours found him walking for miles in the woods or rowing long distances
on the chain of lakes. He rowed across Lake Virginia to Rollins each
day. In addition to teaching mathematics, Barrows also served on the

Board of Trustees, the only person ever to hold a position on the

faculty and on the Board at the same time.(30)
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The other original faculty members--Louise Abbott, William Lloyd,
and Annie Morton--were in retirement in Florida when Hooker hired them.
As with so many Victorians, Morton had come south with the forlorn hope
that warmer weather would help cure a chronic illness, but she died of
cancer only six years after she arrived at Rollins. In the second term
of the Tfirst year Lewis Austin, a former classmate of Dr. Hooker,
joined the faculty to teach Greek and Latin. But after a short time
gave up teaching for travel in Italy and Greece. During the second
year, the college added instructors 1in natural science, English
literature, music, art, and two Normal school instructors, for a total
of thirteen. Two of these appointments proved fortunate. John H. Ford,
a Phi Beta Kappa graduate of Oberlin, was named professor of Greek.
Ford, whose wife was the sister of Governor Peter Altgeld of Illinois,
had sought the warmer climate of Florida in the hope of relieving what
he thought was tuberculosis. Because he lived on campus in a home
directly behind Knowles Hall, Ford assumed an unusually active role in
the college®"s community life, entertaining students and even holding
classes on his front porch.(31)

Miss Eva J. Root also joined the faculty in the second year as the
college™s its first instuctor in natural science. Miss Root, a perfect
example of the versatility demanded of college teachers, served first
as principal of the sub-preparatory department and after two years, the
college hired her to teach botany, zoology, biology, and comparative
anatomy in the preparatory department and physiology and astronomy in
the college. In addition, she taught French in both the preparatory and
collegiate departments. As a part of her responsibilities, she was
matron for Pinehurst after it became a boys cottage. (32)

Two PhDs joined the faculty in 1890 and 1891. The first, Dr. Carl

Hartman, a native of Germany hired to teach German and Spanish proved
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to be a disaster. A few weeks after school opened in 1890, Hooker
admitted that Hartman was "an unfortunate appointment.'” Possessed an
acerbic, thoroughly disagreeable disposition that immediately upset
faculty harmony and school routine. Hartman alienated most of the
college community, particularly several members of the faculty, whose
lives, according to Hooker, "were beyond reproach". His harsh and even
violent manner brought on several serious incidents. The climax came at
the end of the year when, during an argument with two male students,
Hartman pushed both down the stairs of Knowles Hall, slightly injuring
one. At the faculty meeting convened to discuss the matter, the irate
professor lashed out at everyone, including Hooker. He was not asked to
return the following year.(33)

Hartman"s dismissal opened the way for the appointment of one of
the early college®s most prominent professors: Dr. Thomas Rakestraw
Baker, PhD from University of Goettingen. Baker, an established
scholar and teacher, not only provided freshness to the study science,
he breathed new life into the teaching of German, employing what he
called the "natural method." The student, he wrote in the catalogue,

would spend more time in reading German than 1in studying the
technicalities of grammar." Baker who remained at the college for over
two decades, proved a scholarly inspiration for the college. His
impressive shock of white hair and Lincolnesque beard gave him a
deceptively sober manner, but in the classroom or in student groups his
wit and infectious sense of humor and willingness to try new methods
brought unusual vitality iInto the traditionally somber, sometimes
lifeless, Victorian educational process. (34)

The Uleader and animating influence for this band of pioneer

educators was the president himself, who, from the beginning, became as

deeply involved in the academic as in the administrative aspect of the
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college. Although somewhat stiff iIn appearance--his dress invariably
included a Prince Albert coat, white tie and silk hat--the kindness of
his voice and eyes softened an otherwise formal exterior bearing. He
had the eye, one student remembered, of "an other-worldly religious

leader, almost a living beatitude.” Many spoke of Hooker®s gentleness,
his love for all living things. The family cat became so attached to
him that each morning the pet followed him down Interlachen as he
walked from the parsonage to the college. Viewing the college as an
opportunity for home mission, by example and by direction he infused a
spirit of dedicated service into the early college community. He loved
working with students, making ministerial visits, promoting prayer
groups, counseling those with problems, even at times taking into his
own large family students who found it difficult to adjust to life away
from home. His letter book is filled with notes to parents assuring
them that their children were dong well. "Your son is homesick,” he
wrote in a typical letter, "but 1is getting over it. Stand by the
authority of the school in your letters and we shall be able to help
you make your son a noble man."(35)

No deans or assistants were available to deal with the countless
administrative matters. The president relied on the faculty to help
administer the college. Academic decisions--requirements, courses,
teaching loads, as well as student affairs--everything from dormitory
regulations to granting permission for special student activities--fell
within direct Tfaculty responsibilities. Through weekly committee
meetings the faculty ruled on such varied matters as course schedules,
demerit assignments, and commencement programs, student dismissals, and
absences. By 1887, the [little democratic faculty meetings had
apparently become quite Ilively, forcing the president to invoke new

rules of order. He allotted each faculty member three minutes to make
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his case denying him further speech until everyone had been heard. Yet,
except for the Hartman affair, little dissension among the Tfaculty
developed during Hooker"s presidency. (36)

From the beginning, Hooker®"s most troublesome problem was not
administering the college but finding funds to keep the educational
endeavor functioning properly. In this area, he relied on the Board of
Trustees, particularly the executive committee. Frederick Lyman
provided much of the financial leadership in the early years. Because
most of its assets were in land and stocks and most of its initial cash
went into buildings, the Ffirst academic year found the college in debt.
Lyman borrowed over $2,500 in his own name during the summer of 1886
and told Hooker that the college needed $4,000 more before it opened in
October 1886. "1 do not like to do this,” Lyman wrote Hooker. "I do
not feel that | should be expected to, but I cannot see the work stop
as i1t would otherwise."”(36) In October 1886, Lyman borrowed $4,000 from
his cousin, which he thought would carry the college until it could
sell some of its orange grove property, but even so, during the fall
term the college drifted further into debt, probably as much as $8,000.
The executive committee sold a college-owned orange grove in Palatka,
but that provided only temporary relief. Within a year, Hooker was
again without money to pay college expenses. Lyman, who was in New
England at the time, borrowed a sum from a New York bank but
(unnecessarily) warned Hooker to be cautious with expenditures: "l do
not know where we can get another dollar."(37)

Still, despite Lyman®s pessimism, the college did receive a steady
trickle of funds. Professor John Ford agreed, for a small stipend, to
raise money in the State during the summer months, and Hooker went

north each summer for the same purpose. More importantly, periodic
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grants from the Congregational Educational Society totaling more than
$74,000 proved to be the margin between survival and collapse. (38)

Under normal circumstances these funds would have been sufficient,
if only barely, to allow Rollins to break even. But those involved in
college building in the late 19th century had learned that there was no
such condition as normal. Each day, month, and year brought new
crises, some created by the colleges themselves, others beyond their
control. Rollins was no exception. Trouble on the Board of Trustees
exacerbated the college®s financial troubles. Dissension between the
ministers, led by Sullivan Gale, and the businessmen, headed by Lyman,
had been brewing for some time. However grateful for Lyman®"s and his
colleagues®™ contribution to the college, the ministers were not happy
with their methods in two respects. They deplored the use of the
college iIn the Winter Park Company®"s land development schemes, and
decried the college®s advertising brochure as lacking in dignity. At
the February 1887 meeting, the ministers secured an assurance from the
executive committee that 'the newspaper advertising of the college
{would} be confined to a simple statement 1in vregard to the
college."(39)

At the commencement meeting in 1888, the ministers brought the
matter to a head. After two lengthy discussions, Lyman as president of
the corporation, and two other trustees resigned from the board. These
resignations opened the way for a new set of by-laws that combined the
two offices of President of the Corporation and President of the
Faculty into one office: President of the College. The trustees named
Hooker to the new office. Bruised feelings notwithstanding, Lyman
departed with no animosity, 1issuing a characteristically generous

statement: "Having the interest of the college at heart,” he noted in

his statement of resignation, "and thinking that those interests may be
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advanced at this time by such actions, | hereby tender my resignation
as President of the Corporation.”(40) Lyman moved to California shortly
afterward, but he continued his loyal support of the college. In
February 1890, he contributed funds for the construction of a
gymnasium, completed the following year.(41) The college had no truer
friend than Frederick Lyman. More than any single person he was
responsible for its founding and with indefatigable effort he guided
the college through its first few years. The gift of the gymnasium
after he left showed the real character of the man.

IT the internal political struggle of these early years had little
financial repercussions, two natural catastrophes had immediate effect.
In 1887 and again in 1888, yellow fever epidemics ravaged the state of
Florida. The dreaded disease, its cause not discovered until 1900,
struck both Key West and Tampa in May 1887. Although the epidemic never
reached Central Florida, the population viewed it as a threatening
plague and Ularge numbers left the state. Enrollment at Rollins
dropped, through only moderately. But the following year a more serious
outbreak occurred in Jacksonville, debarkation port for northerners
arriving in Florida. Authorities reporting over five thousand cases and
four hundred deaths, quarantined the city, and halted travel and in or
out of the area. The college sent out ten thousand brochures that year
claiming that ""no locality was more healthful than Winter Park,"™ but
under the circumstances the words sounded hollow indeed. In September,
the college postponed its 1888 opening until October. Doomsayers on the
board of trustees predicted the end.(42)

Nevertheless, the college did open, albeit with reduced
enrollment, and during the year registration for 1889-1890 academic
year showed an encouraging increase, leading Hooker to project even

more vregistrations than the college could accommodate with its two
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dormitories. Reluctant to turn away qualified students, the trustees
agreed to the expensive practice of housing the overflow of students
off-campus, and then to meet what appeared to be a dramatic increase in
college enrollments, they voted to construct a new dormitory, a fateful
decision because as construction began, the nation®s economy began a
decline that would take it into the depression of 1893. The trustees
had counted heavily on local money but they soon learned that frontier
communities feel the effects of an economic downturn more quickly than
other areas. When they attempted to borrow funds locally, they found
themsleves in the unenviable position of carrying more Iloans than
deposits. (43)

Banks in the northeast provided some money, but not sufficient
enough to pull the college out of what Hooker called its "hard place."
The president pleaded with the Congregational Educational Society for a
loan, but unsuccessfully. He desperately tried to sell another college
grove, but to no avail. By July 1891, the college was over $11,000 in
debt and the new dorm remained uncompleted. Hooker gloomily wrote to a
friend: "The college treasury is empty of funds for ordinary running
expenses. We are spending heavily for buildings and furniture, and we
shall have all we can this summer™ to open the college."(45)

Yet, as before the college did open in 1891. But as the financial
situation continued to worsen, Hooker became more despondent. Florida
was a poor country, he wrote a colleague, where most of the people just
kept their heads above water and could not be solicited for another
subscription. "It is a critical time with us,” he wrote, but with
stubborn optimism he continued: “the darkest hour is before the morning

and faith and success are apt to go together.' But eventually even his
cherished homilies could not sustain him. In December, he told a friend

that the "burdens of the college in its stage of growth and necessary
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expansion are so heavy that | sometimes regret that 1 did not resign
the College Presidency instead of the Pastorate.'(46) At the February
1892 trustee meeting, Hooker submitted his resignation. He had
overtaxed his strength, and the health that he had come to Florida to
recover was failing again. The trustees accepted his resignation with
"thankfulness to Divine Providence"™ for the invaluable service he had
rendered the college as one of it’s chief founders and 1its fFfirst

president”.(47)
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CHAPTER THREE
THE STRUGGLE FOR SURVIVAL, 1892-1903

After President Hooker®"s resignation in 1892, the college began
three decades of instability caused by a host of problems ranging from
low enrollment and annual indebtedness to absence of leadership. During
the period from 1892 to 1925, national crises such as the severe
economic depression of 1893-1896 and the debilitating effects of World
War | made fund raising extremely difficult. But Rollins"s most severe
test followed the great freeze of 1894-1895. Below freezing
temperatures destroyed the state"s citrus crop and devastated the
area"s economy, sending large numbers of students home for an
indefinite period. Moreover, the freeze destroyed orange groves owned
by the college, wiping out a significant portion of the institution®s
projected income.

Faced with these calamities, the trustees tried desperately to
find someone who could save the college from what seemed impending
disaster. When Hooker resigned in February 1892, the trustees elected
Frederick Lyman as Acting President with the understanding that he
would serve only until the next meeting of the executive committee.
Three days following that meeting, the committee, relieved Lyman of his
duties and after, appointing Professor John Ford Acting President,
officially began a search for a new president. They also tackled the
problem that precipitated Hooker®"s resignation, calling a special
meeting of the trustees on March 22, 1892, "to consider the financial
condition of the college and take such action as may seem wise..."(1)

Chairman of the Board Lyman presented repeated an earlier

treasurer®s prediction that in 1892 the college would experience a
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deficit of over fifteen thousand dollars.(2) After debating the problem
all day, the Board decided to take a well-worn path: Acting President
Ford and Lyman would “solicit subscriptions in Winter Park and the
vacinity to carry the institution through the current year.'" Hooker had
already rejected this 1idea on the basis that his office had only
recently been canvassed Winter Park for support of new dormitory, and,
he had noted, many subscriptions still remained outstanding. The
trustees surely were grasping Tfor straws, and yet, with incredible
optimism, they instructed the executive committee to direct any surplus
raised in the campaign toward reducing the current debt. The board also
authorized the executive committee "to mortgage or sell any portion of
the property now owned or claimed by Rollins College on such terms and
for such price as to them may seem advisable.”™ Such a sale, iIn effect,
would constitute disposal of the -college®s only income-producing
endowment. Finally, the trustees authorized the executive committee ''to
employ a financial agent for the college on such terms, and under such
instructions as said committee may decide upon.™ This practical step
was the college’s first attempt to provide for the institution’s long-
range financial needs, and an indication of the trustees”’ desire for a
more systematic approach to college financial management.
Unfortunately, they never found an effective fund-raiser to fill the
position.(3)

John Ford accepted the temporary position of Acting President with
some misgivings. Satisfied with his role as a professor of Latin, he
did not look forward to the pressures inherent in the office of the
president, nor the myriad demands expected to be made upon him. Still,
he shouldered his new responsibilities with a stoic sense of duty that

possibly derived from years of teaching Greek civilization. Despite the
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temporary nature of his appointment, he acted aggressively and
positively to improve college life.(4)

The most pressing need, of course, was in Tfinding funds for
immediate college operating expenses. Following the  trustees”
suggestion, Ford undertook a thorough canvass of the Winter Park area,
reporting a paid $3,788 subscription at the May commencement meeting of
the trustees. In addition, he and the executive committee achieved some
economies  through administration reorganization. They replaced
housemothers in the dormitories, with Tfemale teachers and when the
principal of the Ladies Department retired because of ill health, Ford
assumed the duties of that office. The executive committee made further
savings through reducing each Tfaculty"s annual salary by one hundred
dollars.(56) Ford noted in his first annual report that such cutbacks
along with the $5,000 given each year by the College and the
Congregational Educational Society of the Home Missionary Association,
the college possibly could get through the 1892-1893 school vyear
without adding to its debt.

By December 1892, Ford had actually succeeded in reducing the debt
from $10,000 to $6,000. The treasurer estimated that the college would
accrue a four thousand dollar deficit between January and October 1893,
an estimate that later proved correct. In December 1893 he reported a
total debt of $10,000 calculated by adding the 1892 debt of $6,000 to
the $4,000 projected 1893 loss. The most disturbing aspect of his
report however, was the treasurer®s estimated additional loss of $5,000
between January and October 1894, which would bring the total college
debt to $15,000.(6)

Despite Ford"s courageous efforts, the college desperately needed
a permanent officer at the helm in who could halt this drift toward

financial insolvency. By October 1893, the trustees were certain that
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they had identified that person. The executive committee, acting as a
search committee, had been pursuing several candidates without
satisfaction, until they found George F. Fairchild, then president of
Kansas State A & M College in Manhattan, Kansas. After extensive
investigation by the executive committee, the Board of Trustees voted
unanimously at a special meeting in April 1893, to offer Fairchild the
presidency. But Fairchild, apparently aghast at the financial state of
the college, withdrew his name, despite the trustees®™ effort 'to
impress on him the importance of the Rollins presidency."(7)

In September 1893, several prominent men in Chicago put forth the
name of Charles Fairchild, the nephew of the previous candidate.
Fairchild, formerly a science professor at both Berea and Oberlin
Colleges, had a strong background in education. His father had been
president of Berea College, and two uncles served as presidents of
Oberlin and Kansas State Colleges. Charles Fairchild not only had
taught science at Berea and Oberlin, but also acted as part-time
financial agent at both colleges. He was particularly successful at
Oberlin where he tripled the endowment in nine years and obtained funds
for six major building projects. Such fund-raising successes
undoubtedly made him very attractive to the Rollins trustees.

On September 20, 1893 the executive committee issued a call for
a meeting of the Board of Trustees, urging everyone to attend because,
the committee announced, "it now seems possible to elect a new
president.” As a measure of the college®"s fundamental problems, the
call for a critical meeting scheduled for October 4, 1893 did not
elicit a quorum. The executive committee managed to collect its
required number for a meeting the following day, and the Board of
Trustees elected Charles Fairchild to the presidency. Fairchild was in

town to accept the offer, but business interests in Chicago prevented
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him from assuming office until the New Year.(8) In the meantime, Ford
stayed on as acting president.

Fairchild"s 1inauguration in February 1893 seemed to presage a
brighter financial future for the college. The new president, the
executive committee noted, was a "man of large acquaintances in both
the east and the west,” and was judged capable of using those
acquaintances to good benefit for colleges. But as Fairchild would soon
learn, seeking funds for a college with an established reputation and
dedicated alumni such as Oberlin and the chore of rescuing a small
isolated institution from the brink of financial ruin presented two
different problems. At Fairchild"s inauguration, Acting President Ford
precisely voiced the college®s desperate hope for the new chief"s
success:

You have been engaged in the financial part of

college work, having raised several hundred dollars

for colleges. You have planned college buildings,

you have had opportunities to study and compare dif-

ferent colleges and acquaint yourself with the econo-

mies and details of college management. We have reason

to believe that in you, a man of affairs, we have a pre-

sident as this young institution needs at this hour.(9)

Fairchild"s appointment may have created unwarranted optimism
among the Rollins faculty and trustees, but the new president
recognized his responsibilities from the outset. In his 1inaugural
address, he identified the college®s most persistent problem:
Northerners, he noted, perceived that Rollins was located in a climate
where little learning could take place. They envisioned Florida as the
land of perpetual afternoon, and to the mind of northerners an
"afternoon sense of languor™ did not lend itself to serious study.
Leaving the biting airs of the north, Fairchild continued, northerners

expect to find "in latitudes rarely visited by frost that which soothes

and enervates and predisposes to dreams all romance. A most valuable
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education is thought to come from the stern struggle with the long
winters of snow and ice, and this education must of course be wanting

when genial and equable airs give perpetual summer." Fairchild pointed
out this was nonsense. Florida rested on the same global parallel as
the ancient civilizations of Egypt, Greece and Rome, which, he
asserted, proved that there was no special relationship between
"latitude and lassitude.”(10) Still, he noted, the college had to deal
with perceptions.

The new president"s argument was convincing, but its most telling
aspect lay in the fact that he had raised the question it at all. Many
of Rollins"s financial worries in this early period arose from its
being a transplanted New England college dependent on northeastern
resources while finding those donors unable to take seriously a college
located in the land of "perpetual afternoon.” To little avail, the
college had tried to overcome this negative Northern perception,
persistently proclaiming that 1its course of study accorded with
rigorous New England standards. Even before arriving, Fairchild had
listened to this sentiment and understood its effects on the college”s
ability to raise funds in the North. Knowing he would be shortly
visiting that section of the country, he directed his inaugural speech
to countering the view he was bound to encounter in the future.

Despite the subdued tenor of the address, the college community
clearly expected impressive results from Fairchild, waiting anxiously
in the first few months of his presidency for signs of a forthcoming
miracle. Making a single brief, unproductive trip North in March 1894,
Fairchild presented little encouragement to their anxious hopes.(11) In
May, 1894, the executive committee apparently in an effort to prod him
along, voted 'that the President be requested to take up the financial

task for the college in such a way and in such places as to him may
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seem wise." A few days later at the commencement meeting, the Board of
Trustees endorsed the executive committee"s demand that the president
"push aggressively the Ffinancial work of the college during
vacation."(12) The record fails to document the nature of Fairchild"s
efforts in the summer and fall of 1894, although the executive
committee minutes do indicate that he was absent from the campus all of
November and part of December. But the results were apparently
disappointing. The Treasurer"s report for the Tfiscal year ending
December 1894 listed a $19,000 dollar deficit, a debt increase of
$6,0000ver the previous year. Under Fairchild, the college was not only
not progressing financially, it was falling even further behind.(13)

In December 1894, castrophe struck. Following an unusually benign
winter, a severe cold front dipped down into Central Florida four days
after Christmas, plunging the temperature to a low of eighteen degrees.
The thermometer reached twenty degrees around midnight, dropped to
eighteen around four A.M. and remained there until mid-morning. For two
additional days, the Kkilling frosts and freezing temperatures
persisted. By the time the cold front had passed, virtually the entire
Florida citrus crop lay rotting on the ground. One observer left the
following description of the landscape after three days of frost:

The whole country looked as if swept by fire. The

orange trees were black, the fruit lumps of yellow

ice. As for pineapples, bananas, mangoes and other

tropical plants, they were all dead. The frozen

oranges began to fall. In one great grove | saw as

many as four thousand boxes of magnificent fruit

on the ground. Groves, for which a week earlier two

thousand dollars had been asked, could now be bought

for twenty.(14)

Still, there was a "ray of hope in this hour of gloom.”™ Although

the freeze had destroyed the fruit crop and the leaf growth, the trees

themselves remained unharmed. Tropical weather returned, sap flowed
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into the outer layer of bark, and the denuded trees put forth new
growth. Then, on February 7, barely a month after the December freeze,
an even more severe cold front settled on the peninsula. When
temperatures plummeted to Tfourteen degrees, the recently flowing sap
turned to ice, expanded, ruptured the bark and virtually exploded from
the trees. A later resident, who interviewed witnesses, graphically
described the scene in his history of Orange County: '"The trees stood
bare, gaunt, pathetic; the ground beneath was already covered with
fallen fruit in layers and the air was Qladen with the stench of
decaying oranges; the people were shocked, disheartened, bankrupt, and

helpless.” Overnight the citrus industry, the source of most of the
income in Florida, had been wiped out. Hundreds of people simply packed
their belongings and left the state as banks failed and business came
to a virtual standstill.(15)

Most civic institutions lay paralyzed by the economic calamity,
few more so than a privately funded college with tuition-paying
students. Shortly after the freeze, Rollins students began to leave in
large numbers, the exodus continuing throughout the school year. The
financial deterioration of the college rapidly accelerated. When bills
for the month of January went unpaid, several businesses threatened to
sue the institution. In desperation, Fairchild, along with Treasurer
William O"Neal, hurried to New York seeking a note from friends of the
college. They returned with a $3,000 loan, which eased the iImmediate
problem but in the long run merely added to the college"s indebtedness.
While in New York, they heard the College and Educational Society of
the Congregational Association offer assurances that funds would be

forthcoming, but the northeast itself was in the grip of a deep

economic depression, and the Society failed to keep its promise.(16)
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On March 18, 1895, devastated by the mounting pressure and
persistent pressure, Fairchild suddenly resigned his office, informing
the executive committee that 'stress from various directions but
preeminently in the Tfinancial field"” had become more than he could

bear. "I have not aided you as yet,"™ he continued, "and 1 do not see

how I can aid you in the near future.”" He asked that his resignation
become effective on March 31.(17) What had begun as an administration
filled with high hopes and cheery optimism had ended in less than year
in a grievous disappointment. With his proven fund-raiding abilities,
Fairchild had seemed a perfect candidate for a college 1in deep
financial trouble, but he proved unable to translate his successes in
two well-established colleges to an infant frontier institution. The
freeze did not cause Fairchild"s failure; it simply provided the coup
de grace to an already failing effort. The national depression of the
early 1890s, the devastating freezes, the college®s poor financial
foundation, along with its relative obscure and misunderstood location,
and perhaps Fairchild®s own personality, all combined to make his
tenure as president the briefest in Rollins history.

The executive committee once more turned to John Ford, asking him
to assume again the post of acting president until a new executive
could be found. He and the committee immediately turned their
attention to the crisis brought on by the freeze. With no funds at all
available to meet teacher®s salaries for the of April, the committee
persuaded each instructor to accept a twelve-month college note at
eight percent interest in lieu of the April and May salary payments.
Contracts for the 1895-1896 school year were a second urgent problem,
because teaching responsibilities and salary promises were
traditionally negotiated in April. On April 5, the executive committee

made drastic salary reductions; three senior faculty members (Ford,
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Austin and Barrows) suffered cuts of $200 each in their salaries. The
committee reduced Eva Root"s salary by $150 and other instructors
accepted $100 cuts. In its most drastic action, the committee proposed
not to '"reengage'" four faculty members, including the very popular
Thomas R. Baker.(18)

In a further effort to forestall bankruptcy, the executive
committee sold the college grove and borrowed six thousand dollars from
trustee F. E. Nettleton of Lake Helen. The two actions, plus the
postponement of salary payments to instructors, allowed the college to
carry on through the spring term. It was hardly surprising that by May
rumors abounded that when the college closed its doors for the summer,
it would never open them again. But at the last chapel exercise just
prior to commencement, Acting President Ford announced to a relieved
audience that '"the trustees had voted unanimously to open as usual in
October."(22)

During the summer, the college made every effort to assume on a
sanguine demeanor, issuing optimistic reports on the prospects for the
coming year.(23) True to their word, the trustees opened the college in
October 1896, but the college had sustained a Fifty percent decline in
enrollment, amounting to over $1,000 in lost receipts. In December
1895, the treasurer reported a deficit of $20,000, double the sum one
year earlier. Ford wrote a frank, graphic depiction of this malaise in
his February 1896 annual report:

The last school year closed in gloom. Both the

internal and external conditions of the insti-

tution conspired to produce a situation almost

utterly hopeless. The going out of the President

with his family and some special friends from the

school had a disrupting effect. The fact that some

members of the faculty was not to return and salaries

of others were cut down was dispiriting to the faculty

themselves and ominous to the public. There were per-

sistent rumors that all the faculty would leave and
that the institution would close. It is not strange
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that but a few rooms were reengaged for the coming year.

Out in the field of our Florida constituency, the people

were beginning to realize the sudden poverty that had come

upon them from the freeze the preceding February. It was

not hard for the public to believe that the college, or any-

thing else in Florida, would stop. We received notification

from some of our patrons regretting their inability to send

their children another year. In addition to these troubles,

it was the misfortune of the institution to be under more burden-

some debt than before. (20)

Such a gloomy picture brought desperate suggestions from the
trustees. One wanted to suspend instruction in the collegiate
department for the 1896-1897 academic year, but Ford demurred. He
warned that such an effort would be "dispiriting to all departments--to
our entire educational cause.” Because the temporary nature of his
appointment prevented him from making more stopgap efforts to half the
downward slide, Ford urged the trustees to make haste in finding a
permanent president.(21)

In fact, since the resignation of Fairchild, the executive
committee had been considering several names. By February 1896 the name
of George Morgan Ward, a recent graduate of Andover Theological
Seminary, had surfaced as the most probable choice. The trustees later
brought Ward to campus, and after a trip by Frederick Lyman to Boston,
for further interview and discussion the trustees offered Ward the
appointment. When he accepted, Rollins had its third president and
many thought its sole hope for the future.(22)

George Morgan Ward came to Rollins with little educational
background, but he did arrive with some administrative experience and a
reputation for energetic, dedicated work. Although only thirty-seven
years of age in 1892, he had accumulated a rich and varied background.
After graduating from high school in Lowell, Massachusetts, he had

entered Harvard University in 1879, transferring after his sophomore

year to Dartmouth College where he graduated Phi Beta Kappa in 1882.
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While reading law with a Boston judge, he accepted a position as
general secretary of the United Society of Christian Endeavor, an
evangelical organization with a national reputation for religious
service. He also served as the editor of the society®"s publication, THE
GOLDEN RULE. After resigning this position because of ill health, he
entered the mercantile business in Lowell, Massachusetts. Later he
resumed his work in Christian service before attending Andover
Theological Seminary, one of the leading theological schools of the
northeast. Just prior to receiving his Bachelor in Divinity from
Andover in 1896, both Rollins and Washburn College of Topeka, Kansas
began considering Ward for their presidencies. He accepted the Rollins
offer on May 9, assuming his duties as President and Professor of
Economics and Law on May 29. Undoubtedly, Ward"s mind was spinning from
the whirlwind of circumstances that descended on him in those few short
weeks. Within a month he had received a B.D. from a prominent
theological seminary, was ordained a Congregational minister, offered
the presidency of two liberal arts colleges, and just before leaving
for Florida, had Ward married Emma Sprague, daughter of a Massachusetts
Congregational minister.

Although a novice to college administration, the young Ward did
bring to Rollins a wide and varied experience, and he had shown as
secretary of the Christian Endeavor that he could raise money for
worthy causes. Expectations arose that the contacts he had made in the
organization and as a New Englander would serve him and the college
well. Above all, Ward was blessed with a magnetic, compelling
personality and a commanding appearance. At medium height, with a full
head of hair and a curling mustache, both turning steel gray, Ward had
the rugged good looks that one of his acquaintances described as 'the

Gibson type," a very high compliment of these late Victorian times.
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Many spoke of what one admirer called his "flashing eyes" that could
both burn an opponent and melt a friend.(28) In the colorful academic
gown he so often wore, Ward effortlessly captivated audiences with his
deep, resonant and appealing voice. His youthful good looks set him up
as an idol of the students. In his first address to them, he promised
to serve them openly and personally, a pledge he made good in the
following years.

Students reciprocated with adoration most vividly manifested in
the custom of meeting the new president and his wife at the train
station. After the president returned from official trips, several
college men invariably met the Wards®" train, waited until they were
comfortably seated in their two-horse shay, and then quickly removed
the horses and proceeded to pull the vehicle themselves to Pinehurst
(which the Wards shared with boarding men students) with "rousing
hurrahs™ from the students along the way.(23)

Ward came to Rollins with no illusions. Although the trustees may
have left out a few details (he later recalled: "They told me in the
north that Rollins College did not owe any money. Well, 1 reckon it
didn"t. But the Trustees owed $5,000.') but he understood that the
college faced a financial crisis.(30) But Ward also indicated to the
Board of Trustees in no uncertain terms in his acceptance letter that
he intended to be a college president not an absentee fund-raiser. He
would accept the position of president only with the "full
understanding” that if he needed help in raising funds, the trustees
would provide him with a financial assistant. "1 am not called upon,™
he bluntly informed them, '"to neglect or abrogate the executive duties
of the presidency or to delegate the matters of administration and
management in order that my own time may be devoted to fund raising."

The trustees assented to these terms, knowing full well what Ward would
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soon learn: his view of the presidency was idealistically naive because
the college®s survival depended on annual subscriptions, and only the
president could raise the necessary funds. Even when the trustees
provided him with a financial agent as they had promised, Ward did most
of the fund raising himself.(25)

Ward approached the immediate Ffinancial crisis from a much
broader perspective than simply as a matter of raising funds, although
that remained an essential concern. To the new president, underlying
Rollins"s financial woes lay an academic malaise brought on by the
outmoded and impractical classical curriculum. Whatever its education
values, and Ward even doubted those, the classical curriculum with its
emphasis on ancient languages and higher mathematics barred otherwise
well-qualified students from attending Rollins. Rural schools, he
argued, simply could not prepare 1its students 1iIn the classical
languages, and those who attended Rollins®"s academy were not pursuing
the classical course of study in large enough numbers. Moreover, those
who took the classical course of study in the preparatory department
often chose colleges in the northeast. A large portion of Rollins"s
financial problems could be solved, Ward thought, by increasing the
number of tuition paying students in the college, but that increase
could come only if the college broadened its course of study.(32)

Ward laid the groundwork for such a curriculum change iIn his 1896
commencement address, his First major speech to the college community.
He spoke on specialization, approaching the topic not in the circuitous
manner so typical of 19th century liberal arts presidential addresses,
but in words considered anathema to supporters of the classical
curriculum. "Life 1is too diverse 1iIn 1its varied interests,” he
proclaimed, "for any person to have a working knowledge of sufficient

breadth, to enable him to be of real assistance to the world in more
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than one department.” In addition to a broad course of study, colleges
ought to give the student the opportunity to become a specialist iIn a
special field of endeavor.

Ward®"s remarks clearly foreshadowed a major change in the course
of study, because under no circumstances could the classical curriculum
embody such views. [In fact, after working with faculty on just such a
modification, Ward announced in the summer a major curriculum revision
for the 1896-1897 academic year. It proposed two fundamental changes.
In place of the rigidly prescriptive classical curriculum that required
all students to take the same course of study, the revision introduced
the concept of electives, a program that allowed "pupils to choose
their own courses in order that their education may be designed to
their tastes and chosen vocations." Thus, whereas the classical
curriculum had divided the course of study according to class year--
freshman, sophomore, junior and senior years--and prescribed the
courses students would take in each of the years, the new curriculum
separated the course of study into four divisions called the General
Courses and the Special Groups, Thesis and Additional Electives.
General Courses included English, Moral and Political Sciences, Modern
Languages, Natural Sciences, Mathematics and History. Students were
required to take at least one course in each of the areas, but since
several courses were offered in each area, they were given the
opportunity to exercise the elective principle. The same options were
open in the eight Special Groups, where students could select one of
the eight groups and devote an entire year (spread over four years) to
the subject. Another requirement included a written thesis '"on some
subject connected with the special group and embodying the results of

original investigation.” Finally, the students chose almost one-third
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of their courses as free electives with "no restrictions whatsoever on
the selection."(26)

Thus, Rollins had cast aside the hoary classical curriculum,
replacing it with a general framework within which students made
considerable choices in determining their course of study. The ancient
languages no longer occupied a central role in the college. Latin
remained a prominent subject, but was not required. Graduates could now
receive a Bachelor of Arts degree without a single course in Latin.
Greek was relegated to near obscurity and soon disappeared altogether.
Entrance requirements, revised drastically to meet the new curriculum,
also reduce the importance of classical languages, replacing knowledge
of a long list of Greek and Latin works with new requirements that
emphasized English, Modern Languages, science and history. Rollins
required no Latin or Greek for entrance. Ward publicly proclaimed the
new changes in November, 1896: '"We have eliminated the old idea that
the promoting of higher education must necessarily be the application
of some years of Greek, Latin and higher Mathematics. While we are
prepared to teach these courses, we do not require study in them as
requisite to a degree of Bachelor of Arts." (27)

With the new curriculum Rollins had made a radical shift in its
approach to education. The founding fathers had perceived a dichotomy
between the Florida rural educational conditions and the requirements
of a classical education, but as long as the academic world judged the
quality of an institution on the rigor of its requirements in classical
languages and higher mathematics, the college could not meet this
contradiction by lowering requirements for fear of being stigmatized as
academically substandard. New developments, however, gave the Rollins
community the courage to fly in the face of conventional educational

wisdom. The Ffinancial crisis created a sense of desperation that seemed
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to offer them a choice between change and possible survival or no
change and certain demise. But in another sense, the curriculum
revision was much less radical and innovative than appeared on the
surface. By the 1890s, 19th century classical education was everywhere
crumbling. Following the lead of Harvard University under President
Charles Eliot, many colleges were in the process of replacing the
classical curriculum with precisely the kind of elective course of
study devised by Rollins. New forces in the late 19th century--increase
in the average age and seriousness of students 1in college,
industrialization and urbanization, the increase and democratization of
public high schools and universities, the rise of new professions and
finally, the emergence of wholly new areas of knowledge such as the
natural sciences and social sciences--all placed unbearable strains on
the old, classical curriculum with its elitist reputation. By 1897,
Harvard University required only English composition, while Yale, the
bastion of classical education, had reduced its requirements in ancient
languages by over one-third and mathematics by one-half. Even so most
colleges introduced the elective process piecemeal; few undertook the
wholesale revision that Rollins made 1in 1896. The almost reckless
abandon of Rollins®"s revision was perhaps more a gauge of 1its
desperation than its innovative courage.(29)

In line with the new curriculum movement, Rollins®"s course of
study still provided for a heavy dose of general education (including
the ancient languages as an option), but the Ward administration chose,
for public relations reasons, to emphasize the areas of the elective
and specialization. In its literature the college stressed how the
"practical™ side of the program would "fit students for earning a

living." According to one announcement, many students "are anxious to

attend school but have only a limited time for such a privilege and
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wish to make their studies count toward a livelihood.” For all such
interests, the announcement proclaimed, ‘'practical courses are
arranged.” Accordingly, the college revived its business and teacher”s
education programs, this time with a genuine conviction. The Normal
School provided for not only a prescribed course of study including a
Model School, comprised of students from six to twelve years of age,
where the Normal School students received experience 1in practical
teaching. Upon completion of the course of study, the college awarded
the graduate not merely a certificate (as had been the case with the
original Normal School) but a somewhat more prestigious Bachelor of
Pedagogy .- (29)

The business school, a revival of the aborted earlier plan for an
Industrial Training Department, was, in its barely veiled
vocationalism, perhaps the college®s most drastic departure from the
liberal arts. It included courses iIn bookkeeping, commercial law,
banking, shorthand, typewriting, and letter writing. The college

equipped several rooms in Pinehurst with "modern appliances,”™ devoted
exclusively to the use of the Business School, where "the air of the
counting room and office rather than the classroom” prevailed.
Students who completed the prescribed courses received a Diploma in
Business.

Ward considered the revisions educationally sounder than the old
classical curriculum, but his primary aim was to open the college to a
wider population of tuition-paying students. A record of the enrollment
figures from 1896 to 1902 reveal mixed successes in this effort. Total
college enrollment did increase during this period from a low of about
fifty students immediately after the freeze to of almost 200 by 1900,

but it is difficult to determine whether this 1iIncrease can be

attributed too the new curriculum®s relaxed requirements or to the
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general iImprovement in the economy as central Florida began to recover
from the freeze and the nation from the depression. The new programs
in education and business did attract more students, but only in
moderate numbers. Students taking business courses averaged between
fifteen and twenty in this period, while Normal school enrollment
reached eighteen and then dropped drastically after 1898. The new
changes allowed students in the college and academy to take courses in
the Normal and Business schools as they had done in art and music, but
the allied programs did not attract more students to the regular
college program.(30)

Moreover, the new curriculum with its less restrictive entrance
and course requirements did not fulfill 1its promise of higher
enrollment in the Liberal Arts College. Between 1896 and 1902, students
in the college numbered between Ffifteen and twenty, not a significant
increase compared to eleven in 1894, the year before the freeze. In
fact, because of the growth of public schools, the number of students
in the preparatory department never reached the level of the 1894
enrollment of one hundred. Thus, although the college recovered from
the catastrophe of 1895, the highly touted curriculum revision played a
moderate to small role in that recovery.

More than anything else the revision gave the college a
psychological boost. Without students, without [leadership, and
seriously short of funds, clouds of defeatism had settling in upon the
college community after the freeze. The college seemed hopelessly
doomed to extinction. The youthful, energetic Ward and his reforms
dispelled those clouds and brought a breath of fresh optimism to the
campus. The changed curriculum, symbol of a new birth for the college,
showed an institution not only alive but vitally alive and in tune with

national academic trends. For years the infant college had proclaimed
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adherence to the "Yale Model™; now it advertised itself as following in
the wake of Harvard and Cornell, thereby allowing it to discard the
traditional course of study without a loss of prestige.(31)

Ward"s soon directed his energies toward improving the physical
plant of the college. The interior of buildings were renovated, the
exteriors painted, grounds were completely landscaped, new physics and
chemistry laboratories installed in Knowles Hall and the library moved
from Knowles to four connecting rooms in Pinehurst, with furnishings of
newly-purchased tables and chairs.(32) These changes, plus the new
president®s contacts and engaging personality, succeeded in attracting
new donors to the college. No new friend was more significant than
Frances Knowles, daughter of Rollins®s greatest benefactor. The
Knowles family had Hlost contact with Rollins after the death of
Francis, but Ward renewed the relationship iIn a rather dramatic
fashion.

During his first year, Ward had made little progress in raising
funds because of his concern with curriculum revision. He paid many of
the college®s bills with his personal funds, but this source was also
exhaustible. Just before Christmas of 1896 he learned that much of his
holdings had been lost through the failure of a firm in which he had
heavily his funds. As his wife described the calamity: Ward came home
to Pinehurst on Christmas Eve lamenting that he was at the end of his
rope. "My money is gone and there is nothing in the college treasury to
meet the bills which come due on Monday. 1 have prayed over this matter
continually. If this is God"s college and he wants me to stay He must
make it manifest in some way. You can pack our trunks and we will go
north." Emma persuaded him to wait a few days before making the final

decision.
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In fact, even at that moment a check from New England was in the
mail. Frances Knowles, apprised of the college®s financial problems,
made a generous contribution. When Ward opened his mail the following
day, a check for $5,000 fell out on the desk. The donation afforded
unexpected salvation to Ward®"s immediate problem, but more iImportant,
it marked the revival of a relationship between the Knowles family and
Rollins College that was to prove long and fruitful.(33)

The $5,000 windfall was a turning point in Ward®"s quest to
stabilize the college®s finances. In 1897, the college not only met its
annual expenses but also started to reduce the size of its burdensome
debt, and 1in 1898, the college treasurer made one of the Ffirst
optimistic financial reports that trustees had heard in several years.
"The iInstitution®s financial condition is excellent,” 0"Neal proudly
declared, "with all expenses paid up to date, and every provision made
for next year." The college had reduced the debt from over $20,000 to
$2,400. By the end of Ward®"s administration in 1902, the college had
not only satisfied that deficit, but was showing small surplus.(34) At
almost every meeting, the trustees voted some accolade to Ward, as
typified by the 1899 commencement meeting:

On the motion of Rev. S. F. Gale, it was unanimously

voted that it is the sense of the Board that the

President brings to the College that energy, vision

and judgment, which is raising up a larger number of

friends than has ever been known in its history; is

placing the iInstitution on that high plain which

merits the support of all persons interested in

education; that we, by this vote, express our full

confidence in and approval of his management of its

affairs.(35)

These changes and improvements served well Ward®"s purpose to
present the college to the public as a vibrant, growing institution.

But they had not been achieved without some traumatic perturbations

within the college community. Not all the faculty agreed with Ward®s
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curriculum revisions. Ward’s public claim that he wanted to breathe new
academic life into the college implied that what the iInstructors were
doing at the time was somewhat lifeless and irrelevant. In fact, he
later commented with some condescension that when he arrived at Rollins
he found a failing institution: a college in debt, with a collection of
run-down, unpainted buildings and "a faculty composed largely of
professors of classics, mathematics, and history."(45) Ward apparently
operated on the assumption that a rejuvenated college required a change
of personnel and that many of those presently employed with the college
were inadequate for the new regime. The cook and the matron of the
dining hall were the first to go, followed by the matrons of the women
and men"s dormitories. By 1898, the Ileading faculty of the old,
classical course of study. Nathan Barrows, Eva Root and Lloyd Austin,
all charter faculty, had resigned, leaving only Thomas Baker, who had
returned in 1893, Caroline Abbott and John Ford of those who had come
during the Hooker administration.(46) Ford presented a special problem
to Ward. As professor of Greek, he seemed to have no place at all in
the new curriculum, and except for his loyal administrative service
when the college was without leadership, Ward would have removed him
earlier. According to William O"Neal, the new president took an
immediate dislike to the aging professor, probably because Ward saw the
former acting president as a threat, a fear that was perhaps justified
when Ford understandably showed little enthusiasm for a new curriculum
that virtually eliminated Greek.(36)

At the May 1900 meeting, the executive committee seriously
discussed Ford"s reappointment as professor of Greek but stopped short
of a conclusion. ™"Our difficulty,” the committee wrote Ford, 'consists
in our ability to convince ourselves of your willingness to give the

school the hearty support which we must require of all those connected
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with Rollins College.” The committee Ileft Ford"s future to the
president, who agreed to reappointment, but because of the 'undue
expenditure of the Department of Greek,” reduced Ford"s annual salary
from $800 to $500. Surely Ford®"s days were numbered, and a laconic
statement iIn the Trustee minutes of April 10, 1901, noted without
passion: '"Voted that Prof. J. H. Ford be not reengaged."

It was a sad ending for someone who had been so selflessly
dedicated and loyal to the college. He had served the institution twice
as acting president without an increase in salary or a decrease in
teaching load, who had spent his summers, while others were on
vacation, traveling the state searching for students and funds.(37) But
unfortunately the academic world that Ford knew and loved had ended.
Any change that demoted the classics to obscurity was bound to affect
the old professor. Still, one senses his contributions were not
appropriately appreciated.

Ward®"s relationship with the rest of the faculty was mixed. He
admired and respected Baker from the beginning. After the college
released him in 1895 the trustees rehired him a year later when he
agreed to return at a considerably reduced salary. Upon discovering the
salary discrepancy, Ward raised it immediately to equal the other
professors. Baker, who fit well in the new course of study, later had
high praise for the Ward administration. But the president”s
relationship with other faculty was less clear. Ward was not
comfortable with the Hooker and Fairchild practice of governing through
the faculty, and following the curriculum revision, discontinued
faculty meetings without reviving them until 1898. Faculty meetings, he
told O"Neal, only produced friction. Even after reinstating them, he
rarely chaired the meetings. Other than Baker®s cheery opinion, there

seems to be no written estimate of Ward by other faculty, but the
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record suggests that his relationships with them were no more than
correct.(38)

In February 1902, without prior notice Ward submitted his
resignation. The announcement seemed precipitate but it was not
unexpected by the Board of Trustees. Two years earlier, Henry Flagler,
a Florida rail and hotel tycoon, had offered Ward the summer pastorate
at his chapel in the Royal Poinciana Hotel in Palm Beach, a resort for
wealthy winter residents. Ward had demurred at the time stating that
he did not relish preaching "soft nothings to the rich."” Flagler
persisted, promising that he would also help the college, and as a
token of his sincerity, offered to contribute $1,000 toward Ward"s
salary of $2,500. Although this meant losing a president for the
entire summer, the thought of tying Flagler money to the college
persuaded the Board of Trustees to give its approval.

The arrangement proved unacceptable from the beginning. The
trustees placed academic affairs iIn the hands of the Dean of the
College, Clarence Hill, and made the treasurer, William O"Neal,
responsible for administrative affairs, but the institution could not
be managed three months out of the year without its president. With
Ward absent during the critical months when ordinarily he would be
soliciting funds, and when Flagler contributions, other than the $1,000
annual salary, never materialized, the financial condition of the
college began to deteriorate. Notwithstanding trustee protestations,
Ward resigned unconditionally in 1902.(39) In accepting his
resignation, the Board of Trustees characteristically heaped effusive
praise on his presidency: as they noted, he had worked with "unflagging
zeal, and by his great wisdom and diplomacy” had ™"obliterated
practically all the college®s indebtedness; interested new and wealthy

friends and established the institution upon a substantive basis."(40)
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The acclaim was not overstated. It verified Ward"s success in infusing
new life into the college, allowing it to face the future with
considerably more optimism than iIn those dark months when he arrived
six years earlier. As events developed, Ward was by no means finished

with Rollins College.
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CHAPTER FOUR:
THE SEARCH FOR STABILITY, 1903-1925

The search for George Morgan Ward®"s successor was unexpectedly
brief. When Ward told the trustees that he definitely would not return
after the 1902-1903 school year, J. H. Wittmore, a Connecticut
industrialist who had supported the college from its beginning, put
forward the name of William Freemont Blackman, a professor of Sociology
at Yale University. The Executive Committee investigated his
background, found him interested in the position, and recommended him
to the Board of Trustees in January 1903. The following month, at the
same meeting Ward submitted his final resignation, the Board appointed
Blackman as the fourth president of Rollins with a salary at $2,500 per
year. (1)

Unlike the other three presidents, Blackman had acquired no
administrative or fund-raising experience, but he brought to Rollins a
solid educational background, a scholarly reputation and a brilliant
mind. He held a B.A. from Oberlin (1877) and, after receiving a B.D.
from Yale Divinity School in 1880, he served for ten vyears as
Congregational minister in Ohio, Connecticut and New York. While he was
pastor of the Congregational Church in Ithaca, New York, he had worked
on a doctorate at Cornell University, and in 1893, he had graduated
with a PhD in Sociology.(2) Following a year of study in Germany and
France, he accepted a position as Professor of Christian Ethics in the
Yale Divinity School. 1In 1901, Yale Graduate School appointed him
lecturer in Social Philosophy and Ethics, a position Blackman held when

Rollins called him in 1902.
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Blackman brought with him to Rollins not only a sharp
intelligence and a scholarly reputation(3) but also an active and
interesting family that in its own right would leave an indelible stamp
on the college. His wife, Lucy Worthington Blackman, whom he met and
married while a pastor in Stubenville, Ohio, was a woman of varied
talents. Although born and reared in provincial Stubenville, she had
been educated in private schools and had traveled widely in the United
States and Europe. Her gracious touch transformed the President®s house
into a cultural center for the college and the community, a place where
educated and artistic folk gathered frequently for teas, receptions and
musical recitals. By all accounts a superb hostess whose tea parties
and dinners were memorable social events in Winter Park, Lucy Blackman
immediately distinguished herself as an active worker on behalf both
the college and the town. Shortly after arriving, she formed the Ladies
Auxiliary of Rollins College, forerunner of the Rollins Womens
Association. In one campaign, the auxiliary raised over $2,000 for the
college endowment fund. Mrs. Blackman served on the executive committee
of the Florida Audubon Society, was Vice-President of the Winter Park
Women®"s Club, and in good Victorian fashion, she devoted a Ilarge
portion of her time serving her husband "with selfless devotion."(4)

While they were in Connecticut three children were born to the
Blackmans: Berkley in 1886, Worthington ('Win) in 1888, and Marjorie 1in
1889. With less than four years separating the oldest and the youngest,
the three children were close companions, but they were also gregarious
children who made friends easily outside the family circle. At New
Haven, their home had been a center for all children of the
neighborhood, and this tradition changed little in Winter Park. The
President®s in house in Winter Park became a beehive of perpetual

activity as friends of all three children moved freely in and out.
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Still the close-knit family made time for themselves. In the morning
and almost every evening the family gathered around the piano to sing
hymns and other favorites, with the president playing, while the others
formed a vocal quartet. In fact, the Blackman quartet became an
institution in the Winter Park community, Lucy sang soprano, Marjorie,
alto, Win tenor and Berkley bass. During the summer months they sang
for funerals: "1 wish 1 had a dollar,” Marjorie wrote later, "for every
time we stood at a yawning grave and sang "Sleep Thy Last Sleep Free
From Care and Sorrow.""(5)

With its large, spacious rooms, and its rambling veranda, along
with i1ts cooling shade trees, the President"s home (the old Frederick
Lyman house at the corner of Interlachen and Morse Boulevard) was an
ideal setting for entertainment and relaxation. Lucy, queenly and
gracious, and President Blackman, dignified and scholarly, endowed the
home with its warm-hearted atmosphere. One visitor described the home
as "'not prim but orderly. There were large easy chairs, piano open with
music on it, books lying about, not books on display, but books to be
read and reread. It was a home of a cultured American family." (6) The
SANDSPUR depicted a student®s view of the home shortly after the
Blackmans arrived: "The hospitality of Dr. and Mrs. Blackman adds
greatly to the social life of the college.” the editor wrote and
singled out one special evening of entertainment: "Japanese lanterns
illuminated the veranda and the visitors enjoyed the spacious grounds
sloping to Lake Osceola where launches were waiting for boat-loving
guests. (7)

Given Blackman®s lack of college administrative experience, one
could reasonably assume that the Trustees had been attracted to the new
President because of his scholarly, educational background, and

therefore they saw in him the opportunity to raise the academic
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prestige and quality of the institution. Either the Trustees told him
or he and his family assumed (the records are not clear on this point)
that fund-raising would NOT be his primary concern. According to his
daughter, he was led to believe that "he would devote his brilliant
mind, his fine education, his forceful personality to administrative
duties, to lecturing about Rollins through the state, to increasing the
number of students, and especially to raising scholastic standards.(8)
Ward had come with similar assumptions, leaving a lingering suspicion
that at least some Trustees, anxious to secure a president, did not
discourage such misconception. Blackman®s vision of himself as simply a
college administrator and a scholarly spokesman vreceived a rude
awakening even before he properly assumed office. On the morning prior
to his inauguration (scheduled for the afternoon of April 2, 1903), the
Trustees at the request of a wealthy physician and eccentric
philanthropist named Daniel K. Pearsons, called a special session of
the Board. At that meeting, Pearsons presented the Board with a
stunning proposal:

"I will give you $50,000 if you will raise $150,000.

I will give you one year to raise the money. This

money is for a permanent endowment, only the income

can ever be used. The original sum of $200,000 must

be kept intact forever for the use and benefit of

Rollins College."(9)

After a brief discussion, the Trustees unanimously accepted
Pearson®s offer. Along with the acceptance statement the Board offered
this stirring conviction to Blackman: Rollins College, it said, "has
vindicated its right to existence by noble history: its field of
usefulness is rapidly extending, and the need for it is more imperative
than ever.” The Board made an appeal for assistance and

characteristically shifted the incredible burden of raising $150,000 in

one year on the shoulders of the new President. Blackman, who had not
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seen himself as a fundraiser, nevertheless cheerfully accepted the
challenge. He probably had no other choice. The gift did indeed seem
to offer a golden opportunity to create a much-needed endowment, but in
the end, both financially and for the college as well as personally for
Blackman, it proved to be an unusually mixed blessing.

In a period when former presidents had struggled mightily to
raise as much as twenty thousand a year from gifts, Blackman was
expected to find over seven times that amount in the same period of
time. True, the original gift from Pearson could act as a spur for a
matching gift campaign, but the prospect facing a new president who did
not expect to be deeply in fund-raising must have seemed overwhelming.
Throughout the following year Blackman received able assistance from
Oliver C. Morse, a fundraiser hired during the Ward administration, and
Treasurer William O"Neal, but the burden was his. He scarcely had the

opportunity to tour the campus before he was "money-grubbing,'” to use
his daughter®s phrase. "In person and by letter, entreating, begging,
pleading, exhorting, traveling to knock on hard doors, and harder
hearts, wearily sitting in anterooms to talk to the wealth and various
foundations, taking disappointment and even humiliation,”™ Blackman
doggedly sought the funds to meet Pearson®s proposal. Through almost
constant effort, by February he managed to raise all but $40,000 of the
required sum. In his first annual presidential report he reminded the
trustees that the college was still short of the goal, and he also
issued a warning: "failure would create a psychological effect that
would be fatal to the college.” Despite this plea, on the deadline of
April 14, 1904, the collected funds for matching were still $20,000
short. Morse, O"Neal and Blackman spent the day searching desperately

for pledges, and when the day ended, the entire sum had been collected

or guaranteed. (10)
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Upon the arrival of Pearson®s check, the president called for a
rousing celebration. Classes were dismissed, games and entertainment
were organized throughout the day, and a celebration dinner concluded
the day"s activities. At the dinner, President Blackman noted that the
Trustees contributed half the funds, while the rest came from seventy-
three separate contributors. He then read a letter from Pearson
congratulating the college on its success, proposed a toast to Pearson
and then 1led the community in a college yell.(11) With 1its fFfirst
endowment the college had taken a giant step toward Tfinancial
stability, and the long-range psychological and economic benefits were
to be impressive. But the benefits did were not to come without
immediate cost. Although Ward had managed to make significant
improvements in the college®s financial condition, Blackman had
nonetheless inherited a $7,000 deficit, and during his Ffirst year he
was unable to devote his attention to that problem. In fact, the
matching funds campaign left him no time for raising money to meet the
college’s day-to-day operating expenses. Consequently, at the end of
Blackman®"s first year the deficit had doubled to over $15,000. This
"perplexing debt,” as Blackman described 1it, would plague his
administration from the beginning to the end. Not a little of that
burden was attributed to the diversion so much of the college®s energy
to raising the matching funds for Pearson®s magnanimous gift. The
annual deficit was but one of the complications attending the Pearson
gift; the Blackman family had to accommodate the additional burden of
Pearson himself. The old philanthropist was 1in the process of
disposing of Tfive million dollars and thus he remained a potential
source of income for the college. When, in October 1906, Pearson wrote
the Blackmans hinting that he would like to stay at their home when he

next visited Winter Park, they were scarcely in a position to refuse.
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Blackman wrote in a generous tone that he and Lucy would "welcome no
one more heartily than vyourself."” Pearson having inveigled the
invitation announced his further wishes: "I am an old man," he said,
"who wants quiet. I do not like a crowd. I seek rest and perfect
quiet. I do not wish to get acquainted with anyone. I know more
people now than 1 desire to."(12)

The Blackmans would never forget that winter season when Pearson
stayed with them. Lincolnesque in appearance with a tall spare frame, a
granite-like face with a jutting nose, Pearson spoke in a gruff manner
that never included the social amenities of "please”™ and 'thank you."
Though probably an understatement, '"eccentric" was the most common
adjective used to describe his personal habits. The Blackmans had
constructed a separate bathroom especially for their guest, but as far
as the family could tell, Pearson never used it for any purpose that
entire winter. Every morning after breakfast he stuffed a handful of
toilet tissue in his coat pocket and vanished into the woods behind the
President®s house. No one heard him taking a bath that entire season
nor saw him change his old fashioned black garments which were,
according to Marjorie, "liberally embroidered down the front with a
ghost of vanished meals.”™ But no description of Pearson can match
Marjorie®s account of his most disgusting idiosyncrasy:

Doc had a full set of dentures. After every meal

he removed them, dunked them up and down in his

water glass, shook them onto the table cloth, and

shoved them back into his cavernous mouth. The

first time this happened I made a mad rush to the

bathroom where 1 lost my breakfast. (13)

As a measure of their Christian character, it is noteworthy that
the members of this cultured New England family accepted this

"eccentric" old man with a resolute cheerfulness. Ironically, except

for a small gift to help build the library, Pearson never gave the

86



college another cent. In more ways than one the Blackmans had paid
heavily for that $50,000 gift.

Academically, the new President found the young college
reasonably sound. The new curriculum earlier inaugurated by Ward
retained high academic standards in line with major northeastern
colleges, and yet was flexible enough to provide for a modest increase
number of students in the college department from nine in 1900 to over
30 ten years later. Even so, the threefold increase failed to give the
collegiate department a dominant position because the number of
students increased also in other departments. Despite the curriculum
change and an active recruiting effort, the college continued to depend
on the success of the academy and the special programs; without these
programs there would have been no Rollins College at all. As Blackman
pointed out in his inaugural address, the state"s woefully inadequate
public school system was largely responsible for the college®s plight.
It still maintained only a few high schools and only a scattering of
fully equipped grade schools. Inadequate one-room schools dotted the
rural areas. A 1907 Rollins graduate remembered that she could have
gotten a teacher®s certificate at the age of 14, and she was urged to
do so by her well-meaning teacher.(14)

But revealing the state"s sorry public school condition was hardly
a solution to the college®s problem. Blackman knew that Rollins must
draw from those areas that did prepare young people for college and to
attract those prospective students the college needed to establish a
national academic reputation. Unfortunately no commonly acceptable
standards for judging academic quality existed. The Rollins president
could proclaim Iloudly the college®s high level of admissions and
graduation requirements; he could extol the qualifications of its

faculty and declare that Rollins students transferred easily into the
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northeast"s major colleges and universities, but few paid any heed. The
college needed a clear manifestation of this quality. In 1906, Blackman
thought he had discovered a way to demonstrate publicly Rollins®s
academic quality. In that year Andrew Carnegie startled the world of
higher education by announcing his funding of a new philanthropic
institution: the Carnegie Foundation for the Advancement of Teaching.
The organization proposed several means of advancing teaching, but the
proposal that aroused the most attention was the Retiring Allowances
Fund, which made available pensions for retiring college professors.
Because most colleges found it a challenge to afford reasonable
salaries, much less provide for a retiring allowance, these pension
grants seemed heaven-sent. When the Foundation set requirements for
granting the allowances grants would be based on a set of academic
quality requirements, college presidents began to consider the funds a
means of quickly achieving a national reputation.

Henry S. Pritchett explained in detail the Foundation®s proposal
in a May, 1906 article in the OUTLOOK magazine. The Foundation, viewing
the pensions as privileges, not as rights, outlined on specific rules
for granting retiring allowances. The applicant college was required
to meet specific standards: a college must employ ™"at least six
professors giving their entire time to college and university work,
[provide] a course of four Ffull years in Liberal Arts and Sciences and
require for admission not less than the four years of academic or high
school preparation or its equivalent." Furthermore, pensions would go
only to those colleges not under state or religious control. Even
further, a participating college could not require its officers to
belong to a specific religious sect.

Colleges meeting these vrequirements would be placed on an

accredited list of the Carnegie Foundation, and professors meeting age

88



and time in-service requirements would be automatically eligible for
retirement allowances. Professors from institutions not on the
accredited list would be dealt with individually by the foundation.
The original accredited list included thirty of the leading colleges
and universities in the northeast and Midwest, but only two Southern
schools (Tulane and Vanderbilt) made the list.

Two weeks after the article appeared in the OUTLOK, President
Blackman, perceiving the great benefit to Rollins faculty and the
potential academic respectability inherent in the pension proposal,
wrote Pritchett inquiring about application procedures.(16) When the
foundation returned a copy of the rules governing retiring allowances,
Blackman quickly saw Rollins"s problem: because the college departments
were so small that professors could not teach full-time in the college;
a portion of their teaching load had to include courses in the Academy.
When Blackman made application, he sent, along with a statement on the
College and its catalogue, his inaugural address, he said, dealt with
certain phases of 'the Southern problem.”™ "It may," he suggested,
"throw light on whether Rollins ought to be placed on the accredited
list of the Carnegie Foundation."”(17) In that address, Blackman had
detailed the inability of the public school system to provide the
college with qualified students. When the president®s son Berkley
passed the examination for a Rhodes scholarship, Blackman also rushed
this information to the foundation as further evidence of Rollins®s
quality. It was all to no avail. In March, Blackman received a polite
rejection from Pritchett: "1 think our only question about the

admissions of an institution like Rollins College," he explained, "is
that notwithstanding its high standard of admissions, it is for at
present mainly a preparatory school with a good but very small college

department at the top.'"(18) That evaluation struck directly at the
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heart of what had been the college®s problem since it’s founding; it
would continue to plague the college until the late 1920s.

In the rejection letter Pritchett did imply that the Foundation
would deal generously with individual applications and although
disappointed with second-best, Blackman applied for a pension for
Professor Frances Ellen Lord, a 72-year old Latin teacher who had been
at Rollins for eleven years. But even here Rollins ran afoul of the
foundation rules: though entirely free from denominational control, the
college, in order to guarantee an annual grant had made an agreement
with the Congregational Educational Society to maintain a Majority of
Congregationalists on the Board of Trustees. Again, Blackman tried to
explain away an annoying hurdle. "Rollins is in a rather unfortunate

predicament,"” he complained to Pritchett. "I always advertise her with
much emphasis as an undenominational college--and thus offend the
sectarians. On the other hand, the Carnegie Foundation treats her as a
denominational college and cuts her off from help.” At the request of
the Board of Trustees, the Educational Society released Rollins from
the agreement, but it also cancelled a $10,000 Endowment Grant
earmarked for the college. "Thus we are martyrs in a good cause,"
Blackman dejectedly wrote Pritchett. The break with the Congregational
Association allowed the Carnegie Foundation to consider individual
Rollins professors. Between 1908 and 1921, four of them --Frances
Lord, Susan Longwell, Thomas Baker and James Hoyt -- received Carnegie
pension grants. By the time Rollins qualified for the accredited list,
the original pension program had been replaced by another retirement
organization (Teacher"s Insurance and Annuity Association) that
required no special qualification for membership.(19)

Even though the Carnegie Foundation refused Rollins®s initial

request for acceptance to the accredited list, the possibility of
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receiving a future grant continued to exert considerable influence on
the college®s academic development. The Ward administration had
introduced such pre-professional programs in music, arts and business,
and Blackman not only had accepted these diversions from the pure
liberal arts but also had encouraged others. In 1904 he had encouraged
his wife Lucy to establish a Department of Domestic and Industrial
Arts, which included courses in cooking, basketweaving, sewing and
dressmaking. Such programs were necessary, Blackman explained, for
Rollins "to Tfulfill the vocational needs in Florida.”" In addition to
encouraging vocationalism, the administration also relaxed slightly its
admissions requirements. Heretofore those entering the college were
required to have a certificate from the Rollins Academy or to pass an
examination on subjects selected by the college. In 1905, acknowledging
the 1improvement in public education, the college began allowing
students who had successfully completed the "standard course of study
for the Public High Schools of Florida" to enter without examination.
(20)

But the Carnegie Foundation®s requirements for membership changed
this trend. The pre-professional programs continued, but the
administration began to emphasize the liberal arts nature of the
institution. In a speech to the college later distributed to the
newspapers, Blackman implored students to avoid over-specialization;
instead they should set their faces "like a flint to becoming an
educated man to knowing something of everything." A more explicit and
official statement appeared in the 1910 catalogue under the heading,
"Note With Reference to Technical and Professional Studies™:

Rollins is a college, as distinguished from the university

or the professional, the technical or the agricultural

school. Its mission is to provide for those who come

to it for a liberal education, a generous culture and
a thorough training in the physical, intellectual and

91



moral nature. It believes in the value of a full college

course as a preliminary to technical studies and it is

opposed to all shortcuts into the professions.
In 1908 the college dropped its automatic admission waivers to Florida
high school graduates and reinstituted the examination requirement.
None of these additional efforts succeeded in getting Rollins on the
Carnegie accredited list, but the prospects of being accepted had led
the college to reverse the trend of relaxing its standards.(21)
Students who did attended Rollins during the first two decades of the
20th century differed little from those of the earlier period. Their
numbers were greater in both the academy and the college but most still
came from central Florida with sizable numbers from outside the area
and a smattering from other states. Those who attended the college
almost 1invariably had certificates from the Rollins Academy. The
college was given an international flavor by the entrance of a sizable
number of Cubans beginning in the late 1890s, and 1900 enrolled twenty-
five. They came as a result of disturbances on the island in the mid-
1890s, and their numbers reached as high as twenty-five by 1900.
Although the College was forced to spend money on special English
classes for the Cubans, the more cosmopolitan air more than compensated
for the extra expense. However, by the time Blackman became president,
the Cuban presence began to jar Southern racial sensibilities. Several
local parents threatened to withdraw their children, so the college
bowed to the pressure and imposed a limit on Cuban admissions. Blackman
sent a form letter to all applicants from the island: ‘'the state of
public opinion 1is such iIn the South that we cannot accept Cuban
students if there is in them any admixture of colored blood and we will
be obliged to send him away in case he were to come to us through any

misunderstanding.’ Nevertheless, the college, did graduate many Cuban
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nationals who later valued their educational experience at the
college.(22)

Given the small size of the student body, it was inevitable that
the three brilliant Blackman children would have a real impact on their
peers. When they arrived in 1902, Berkley was sixteen and entered the
senior class of the academy; Worthington was fourteen and entered the
sophomore class; and Marjorie at thirteen was placed in the freshman
class of the Academy. Berkley, a campus leader who was visibly active
in the athletics, social and academic life of the campus, played
halfback for the football team, was a member of the debating team
and the Glee Club. After a series of examinations in 1902, he was
awarded a Rhodes Scholarship--the first given to a graduate of Rollins
and only the second to a Florida student. Upon completion of his
studies at Oxford, Berkley returned to Rollins as an instructor in
physics and chemistry, and in 1911, he replaced the retiring Thomas
Baker as Professor of Natural Science, a position he held until his
father retired in 1915. Berkley Blackman thus ranks high among the
outstanding graduate of Rollins.

While Worthington and Marjorie were also exceptional scholars,
both graduating from Rollins, they were much more likely to be involved
in the lighter side of college life than Berkley. Both, in fact, were
quite mischievous, constantly embarrassing their father with youthful
pranks that often set the college and Winter Park community buzzing for
weeks. April Fool"s Day was a time for legitimately violating Victorian
restrictions, and each year the president and the faculty braced itself
for some outrageous prank. Rarely were they disappointed. The minutes
of the faculty meetings following each April First are full of stories
and pranks, resulting in reprimands and occasionally suspensions. In

1905, students removed from Knowles hall the college bell, which was
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later found at Clay Springs, causing the college considerable
difficulty in announcing mealtime and recitation periods. A perennial
April Fool"s prank involved greasing the Dinky Line tracks, which
prevented the little train from moving past Rollins.

One incident in 1908 gave heart tremors to not a few
administrators. As related to the faculty: on the night of April 1,
Messrs. Walter Frost, Walter Bettis and Hollam Donaldson came across
the field, apparently quarreling, much excited, and using very unseemly
language. As they reached Cloverleaf Cottage, three pistol shots were
fired. "'Someone 1is shot,” a voice cried. Groaning was heard by
teachers and students in Cloverleaf. When residents of Cloverleaf
poured out onto the lawn to give aid to an apparently injured student,
they discovered the April Fool"s joke. Although the students later
apologized for their "profane language before ladies" and claimed that

their joke was without "malicious intent,” the faculty voted to suspend
them for the rest of the year.

No April Fool prank, however, caused so much embarrassment to the
president and the college community as the one concocted by Worthington
and Marjorie Blackman. During the dinner hour, on the eve of April
Fool"s Day 1in 1904, shortly after the Blackmans arrived, Marjorie
surreptitiously collected panties from the girls® rooms in Cloverleaf,
later passing them along to Worthington. The next morning the faculty
awakened to gales of student laughter: there in the middle of the
Horseshoe for all the world to see, an assortment of female panties,
complete with identification tags, were strung neatly on the flagpole,
flapping briskly in the spring breeze. The following day President
Blackman called a special faculty meeting to consider "a serious case
of misdemeanors, to wit: the Fflying from the flagpole on campus of

certain articles of personal property.” After careful consideration,
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Worthington Blackman and Frank Stodderman were ‘"debarred from
participating in all social and athletic activities for the remainder

of the year."™ Marjorie®"s role in the caper, forever called "Undie

Sunday," was not known until years afterward.(23)

The Blackman administration was the Ffirst to make organize sports
an integral part of campus life. In addition to the traditional
gymnastics, tennis, golf, and basketball became favorite intramural
activities, but none attracted sufficient Interest to warrant
organization into an intercollegiate sport. Still, they were popular
because both males and females could participate. The college fielded
its first intercollegiate football team in 1905, but lost all its games
that Ffirst vyear, suffered several Ilosing seasons thereafter, and
football altogether disappeared as an organized sport in 1912. Baseball
remained a major organized activity in the pre-World War | period, but
the college had difficulty in fielding a respectable team. With no
association to enforce recruitment rules, Florida institutions of
higher learning openly hired professional athletes to play for them,
and Rollins was no exception. In 1903, pitcher George Edward '"Rube"
Waddell appeared on campus ready to play and coach the baseball team.
Waddell, who had steered the Philadelphia Athletics to an American
League pennant in 1902, claimed to be taking classes at Rollins in
1903. Actually, he never saw the inside of a classroom, although the
profession catcher he brought along did attend one or two classes in
the academy. Rollins won all its games with this battery on the
diamond, but when Waddell and his catcher left after the Christmas
holidays to begin spring training, the team collapsed. While college
presidents deplored this sorry state of professional 1in college

athletics, few made any attempt to correct it. Professional methods
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were necessary, stated an editorial in the SANDSPUR, because "it is the
case of survival of the fittest."

During the Tfirst decade of the thirteen-year Blackman
administration, the college realized substantial growth in all areas.
The total number of students averaged around 170 annually while the
college itself hovered around 30 most of the years, a three-fold
increase since 1900. The campaign connected with the Pearson grant
created an initial endowment that rose to over $200,000 by 1912. Most
spectacularly, Blackman added three Jlarge buildings to the campus.
Chase Hall, the result of a gift from Loring Chase, one of the co-
founders of Winter Park and a major founder of the college, was a two-
story brick building finished in 1908. Chase Hall, the first non-wooden
structure built on the campus, contained fourteen rooms, a large common
room and a terrace overlooking Lake Virginia. For over a half century
the building was used to interpret the unique setting of the college in
the institution®s literature. (25)

One vyear later the prominent American philanthropist Andrew
Carnegie offered a matching grant for the college"s first library. The
two-story, sand-lined brick building with a red tile roof contained an
interior richly decorated with stained, carved wood. The first floor
housed a library reading room and space Tfor bookshelves, while the
second floor contained administrative offices, including the
President"s. Blackman and the trustees felt that the library should be
placed near the center of the campus, and surveying the grounds, they
came to the conclusion that Cloverleaf occupied that spot. Cloverleaf
was therefore moved to the southeast of its original location, and
Carnegie Hall was constructed in its place. The third building came as
a result of the fire that destroyed Knowles Hall, leaving left the

college without recitation rooms. The college replaced the fFfirst
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Knowles with an additional small gift from Carnegie, and with money
from the Frances B. Knowles Tfamily. Placed on the east side of
Cloverleaf, Knowles Il contained, in addition to classrooms, a large
chapel and science laboratories.

Despite, or perhaps because of, this growth in the physical plant
and other areas, Blackman failed to solve the problem of financial
indebtedness that had plagued the college since it had admitted its
first students. The Pearson gift had forced the administration to
devote its time to raising matching funds, thereby neglecting the
college™s operating needs. The Carnegie gift also required raising
matching funds for the building of the library. Blackman saw in this
second gift another mixed blessing. "After the increasing struggle of
the past five years to meet conditional offers of this sort," he stated
in his 1909 President®s report, "1 feel both depression and elation in
the view of the tasks set before us."(41) He could raise the money for
the grant, but such work left him no time for seeking current expense
funding. The college faced a curious paradox: at the time that it was
growing and its assets ever increasing, operating expenses were driving
the college deeper and deeper into debt. By 1912 that debt had risen to
$48,000. (26)

The academic year 1912-1913 brought two TFfurther financial
disappointments. The Tfirst was the General Education Board of the
Rockefeller Foundation®s rejection a Rollins request for a $50,000
grant. Correspondence between the College and the General Education
Board concerning this grant points up an essential problem facing the
college in these early years. The college began and the founders
advertised it, as a northern college carrying forward the traditional
northern educational mission, a stance designed to attract funds and

students from the northeast. But the General Education Board had
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established a policy to aid Southern schools, a factor that led the
college to picture itself as a thoroughly southern institution. The
result appeared often comical, sometimes pathetic, but in reality was
quite serious, because it uncovered a systemic schizophrenia. Although
of Northern origin and thinking of itself as a northern school, the
college was situated in a Southern state, surrounded by southern
culture, with a predominantly southern, student body. When seeking
northeastern money, the presidents depicted the college as northern;
when seeking Rockefeller Foundation money, they emphasized its
southernness. During the period the Board was deliberating the Rollins
grant, Blackman inundated the Foundation with evidence of its southern
characteristics. In one letter the college attempted to show how it
could "take the most ignorant, lazy, unimaginative and unadjustable
Florida cracker and make something of him." The college indeed had
admitted a redheaded cracker whose preacher wanted him to get away from
a drunken Tfather, and though he was having trouble adjusting, the
administration told the Board, "we are doing our best to make something
of him."™ Blackman also informed the Board that one of the college®s

missions was to solve '"the Southern problem,”™ meaning that the college
"was making a conscientious effort to penetrate the Southland with
those ideas and ideals which have vitalized education in New England."
But the Board seemed unimpressed by this patronizing approach. As
one Foundation visitor noted: Rollins "is really a northern school on
southern soil. The courses of study are considerably better than is
usual iIn southern colleges and the faculty is quite good. But the
influence and patronage for this school is primarily from the north and
it is therefore not sufficiently in touch with the people and the

educational movement in the State.” As if to pour salt on the wound,

at the same time that the Board turned down Rollin®s request, it
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approved as $75,000 grant to the college"s rival, Stetson University.
Blackman complained bitterly to a fried that it paid "to be a Baptist”
when was one negotiating with the General Board of Education, meaning
that Rockefeller himself was a committed Baptist. (27)

On the heels of the Board"s rejection came the second financial
disappointment when former President Ward®"s confident Henry Flagler had
died. Contrary to all assurances received over the years from Ward who
felt certain once he began preaching in Flagler®"s Chapel he could
convince the old railroad magnate to designate Rollins as a beneficiary
in the college, the institution was not in his will. To make matters
worse, Blackman was told that Rollins was in the will at one time but
had been removed. He felt betrayed by Ward who had virtually promised
him eleven years earlier that the college would receive money from the
Flagler estate. Again, heaping insult upon injury, the newspapers
reported that Flagler had given $75,000 to Stetson University. (28)

In early 1914, Blackman persuaded the trustees to hire a
financial assistant who would bear sole responsibility for raising
uncommitted funds. The solicitor was expected to raise not only $8,000
a year for the college®"s current expenses but enough to cover his own
salary. The outbreak of war in Europe in the summer of 1914 effectively
destroyed any chance the new solicitor might have had. "1 had the most

confident anticipation when you decided to join our forces,”™ Blackman
wrote the financial agent iIn 1914, "and that my burden would be
lightened. This hope has not been realized though through no fault of
yours; we must place the responsibility on the German Kaiser and this
frightful war." (29)

The tone of Blackman®"s letters during this period reveal a sense of

dejection and defeat. Like Hooker before him, he had simply worn

himself out in a fruitless and seemingly endless search for the elusive
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dollar. On February 24, 1915, thoroughly humbled by his Tailure to
improve the college®s financial condition, he submitted his letter of
resignation. The years of fund raising, the prevailing "disturbed
business conditions caused by the war in Europe,” he lamented to the
trustees, had simply drained him of all his energies. He believed that
once economic conditions improved the college could find the funds it
needed, but he could no longer "endure the strain of it.” Blackman
admitted that he was suffering from chronic nausea and a "haunting"
insomnia brought on by the worry and strain of the presidency. For
several months prior to his resignation he had realized only an "hour
or two of sleep at the beginning [of each night] and then a lighted
lamp and wakefulness most of the time until welcome daylight." Marjorie
Blackman wrote later that her mother invariably "read him to sleep
every night, and as long as he could hear her voice, he slept
peacefully. But when from sheer weariness her book fell from her hands
and her eyes closed, he was wide awake again, worrying."(30)

Blackman®s resignation returned the burden of the college®s
problems on the Board of Trustees. In a letter to Frederick Lyman,
Blackman pointed out this problem such a situation created: he had
raised ten thousand dollars during the 1912-1913 academic year but the
members of the Board had provided only two thousand of that. Blackman
himself had given five hundred for repairs to the president"s home and
Mrs. Blackman had raised three hundred from her social organization.
The rest had come not only from outside the Board but from outside the
Winter Park community. Now that same board was entrusted with the
responsibility of keeping the school open while it searched for another
president. The prospects did not seem promising. Despite the fact that
Blackman had given the board sufficient notice that he would be

retiring in 1915, the members had made only a token effort to find his
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replacement. With no one to administer the school when it opened in
October, 1915, the chore fell by default to Dean of the College Arthur
Enyart and Treasurer William O"Neal, who served as co-acting presidents
without formal designation. In the meantime, the trustees were begging
George Morgan Ward to return to the institution.

Ward refused at first, but when the trustees persisted, he agreed
to return for one year, but only if the Board would accept some
stringent conditions.(32) He asked a trustee promise to pay off the
$64,000 debt so that he could devote time to providing for new
expenses, reorganizing the college, and searching for a permanent
leader. Thus, he lectured the members, if he was willing "to mortgage
the next year of his life,” he expected them to show good faith by
meeting his conditions. Incredibly, the trustees agreed to these harsh
terms by appointing Ward as acting president. As he promised, Ward had
the college back on its financial feet within the year. The trustees
retired the debt, the accumulated unpaid bills of 1915-1916 were paid,
and the acting president raised and spent $17,000 for 1916-1917. The
college closed the year without a deficit for the first time iIn ten

years. Having assured the college of its continuance during
distressing times throughout the world,” Ward resigned his position in
June 1917, in favor of a recently appointed permanent president, Dr.
Calvin Henry French.(33)

French came to Rollins with encouraging qualifications. Between
1898 and 1913, he had served as president of Huron College in South
Dakota, where he virtually built the institution from scratch,
constructing several buildings and raising a $500,000 endowment. At
Rollins French spent a large portion of his time developing a plan to

"save" the college from Ffinancial demise. 1In February 1919, he

presented his fantastic proposal to the Board of Trustees: he would
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turn the college iInto a major university with a three million-dollar
endowment. French was not just casting about for ideas; he tied his
presidency to this plan, informing the trustees that if they could not
accept 1it, he would resign. The Board was astounded. American
intervention in the European War in April 1917 had drawn large numbers
of male students from the college. Raising funds simply to meet current
expenses was again a major undertaking. In the face of these uncertain
conditions, French wanted the board to approve a multi-million dollar
campaign to transform the college into a university. With heads still
reeling from hearing such a plan, the members of the Board flatly
rejected French"s plan and accepted his resignation. Ward, who had been
serving as chairman of the Board, again became acting president while
they looked for another executive.(34)

Ward spent the remainder of the academic year at Rollins but,
because of commitments to his Palm Beach church, he persuaded the
trustees to hire James Brooks as his assistant. Brooks, designate
Chancellor of the college, had been serving as secretary of the
national Young Men"s Christian Association. He came to Rollins in the

summer of 1919 to assist (in his words) "in the rehabilitation of the

college after the somewhat disastrous effects of the World War, "a
chore, he thought, that involved "the establishment of an improved
morale on the campus, expulsion of some unruly elements, and measures
to increase attendance." With the help of Ward, and also with the
approval and encouragement of the Board of Trustees, Brooks undertook a
one million-dollar endowment campaign. As a way of giving the effort
an initial boost, Charles Morse, a local trustee, pledged $100,000 if
the board would raise $400,000 by October 1, 1920. On October 1, even
with the help of a $168,000 gift from the George Rollins estate, the

college was $60,000 short at the deadline date. At that point Morse
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withdrew all conditions and gave the $100,000 "as an expression of his
appreciation of the generous response of the people of Florida." The
campaign had increased the endowment by over $503,000.(35)

While this surprisingly successful effort significantly improved
the endowment fund, the college debt again rose. In 1919, the treasurer
reported a $2,831 '"deficiency in operation'; in 1920, it was $3,175.
He made no report in 1921, but one year later an audit showed that the
college debt had risen to almost $86,000 and by 1923 it was over
$102,000.(58) This downward slide led Ward for a third and last time to
resign from the presidency, complaining that he was ""no longer able to
spare the nervous energy necessary to carry the responsibility for the

institution.” The trustees offered the position to Chancellor Brooks,
and when he declined, they turned to the recently appointed Dean of the
College, Robert Sprague.(36)

The appointment of Sprague was an act of pure desperation, for
the trustees could hardly expect the new president to do what Ward and
Brooks had failed to accomplish. In fact, the college®s options were
getting fewer and Tfewer. Some trustees suggested that the college
should become a preparatory school arguing that the academy department
had realized far more success over the decades than the college. Such a
move would mean abandoning the founders®™ dream and sacrificing the
labor of four decades. Led by William O"Neal, the trustees pulled back
from that drastic decision.(60) Still, because of the competition
provided by the state"s growing public school system, the college would
require more resources for the academy, a move that invariably would
deprive it of needed funds. In the face of this dilemma the trustees in
1921 decided to drop 1its preparatory schooling, placing the
announcement in the 1921 catalogue:

In the years past the academy has done much to
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supplement the public school system of Florida,

especially in those communities where it was

impossible to maintain high schools. Now that

junior and senior high schools are rapidly

established throughout the state, this need is

slowly decreasing. The administration has,

therefore, formed a policy of a gradual elimination

of the preparatory work of the institution.

The last academy class graduated in 1923, ending what had been a
happy and even necessary marriage between the preparatory department
and the college. But now for better or for worse, the college would
have to stand or to fall on its own merits.

Another option for the college in the immediate post-World War 1
era was to search for what Sprague called a "super-president.”™ But, in
fact, the trustees had been in search of this ideal for several
decades. In their visions such a president would know rich friends who
would gladly and generously fill the college coffers. He would be an
astute administrator who would direct the college®s academic future,
and he would be a scholar who would give the college the academic
prestige that in turn would attract qualified students and faculty.
Such an educational utopia would relieve trustees of responsibility for
the college®s well being. They could then vacation in Winter Park,
Florida once or twice a year, listen to this super-president extol the
college®s wonderful prosperity, enjoy the lavish entertainment, and
then return home to bask iIn the prestige of being a trustee of a
flourishing educational institution. Why such an outstanding educator
would wish to come to a failing college, no one tried to explain,
especially in view of the fact that the Rollins presidency had been
handed around so casually in the past few years that it was, in

Sprague®s words, "'something of a joke." But because it would have been

the simplest solution to a complex problem, and again would have
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allowed them prestige without responsibility, the trustees never
abandoned hope that such a person could be found. (37)

Acting President Sprague provided a more sensible option that the
trustees ultimately pursued: he proposed to join with the Southern
Presbyterians who seemed determined to build a college iIn central
Florida. In the plan, the Florida Presbyterian Synodical Committee
would promise to add half a million dollars to Rollins®"s endowment and
to build several new buildings. In return, Rollins would agree to elect
one-half of its members to the Board of Trustees from the Presbyterian
assembly. When the Florida Congregational Association protested this
drastic shift from Congregationalism, Sprague countered with a proposal
for a Rollins Union governed jointly by the Presbyterians and the
Congregational churches. Such a union, Sprague argued, would make
Rollins "one of the great centers of Christian liberal education in the
South." The Congregational Association consented to the union, but at
the last moment the Presbyterians balked. Despite extensive campaigning
by Sprague, their final decision was against the combination.(38)

The Tfailure of the union plan left the college in far worse
condition than before, because many of its old friends had opposed the
change. Most significantly, when he learned that the trustees intended

to change "'the character of the college,” George Morgan Ward threatened
to resign from the board. He opposed, he said, changing the college
from "a free, independent, Christian college with a self-perpetuating
Board of Trustees, the ideal of its Founders, to a denominational
institution governed by a denominationally appointed Board of
Trustees."64) Many others who opposed the union refused to Tfulfill
their pledges for contributions. Thus, as long as the proposal remained

active, not surprisingly, the financial situation of the college

continued to deteriorated at an alarming rate. At several consecutive
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trustee meetings the board authorized the treasurer to negotiate a loan
with some bank. The college struggled simply to meet daily expenses, as
indicated by a query from the treasurer to Sprague: "Next week the
faculty pay-roll amounting to $2,513 comes due. How are we going to
meet 1t?'(39)

Because the Tailure of the union plan made Sprague®s position
untenable, the board appointed another presidential search committee,
which, between May and July, 1924, presented three names to the board.
All were offered the Rollins presidency, and all turned it down.
Finally, a candidate was found who was willing to take on the work. The
records do not show how William C. Weir, former president of Pacific
College in Oregon (1922-25), came to the attention of the committee or
who recommended him. Except for his undistinguished work at Pacific, he
had little to recommend him for the serious task awaiting him at
Rollins. But obviously, the trustees were 1In no position to be
selective. (40)

Weir seems to have surprised everyone with his administrative
qualities and his capacity for strong leadership. He immediately laid
plans to meet the college®"s Ffinancial and academic problems,
encouraging many to believe that they might lead the college out of its
malaise. He pursued energetically new contributions, and began
restoring discipline in the student body, while lifting morale among
the faculty.(4l) Suddenly, inexplicably, his presidency was over. A
cryptic note in the trustee minutes on May 22, 1925 declared Weir the
victim of a "serious illness": four days later the Board announced that
he would be incapacitated for a long period; then two days later, on
March 28 another terse statement: "On motion, it was voted that the

following notice be sent to Dr. W.C. Weir, President: "The Executive
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Committee in conference with the Trustees of Rollins College deem it
for the best interest of the college that you resign.""(42)

The trustees reappointed Sprague acting president and once again
began what had by now become a perennial occupation: the search for a
college president.(69) Fortunately for the future of the college it was
to be the last presidential search for over twenty years. The trustees
finally found that super-president who could stabilize the presidency,
halt the slide into academic oblivion and set the college on a course
that would lead it to the top of American academia. The trustees

discovered Hamilton Holt.
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CHAPTER FIVE:
THE HOLT ERA: A NEW BEGINNING, 1925-1931

The Trustees voted formally on Holt in October 1925. Hidden
behind the laconic statement in the October Trustee minutes--"Dr. Holt
was declared unanimously elected”--was a two-month struggle over his
appointment. (1) Given the past decade of problems with the presidential
succession and considering the recent refusals by qualified candidates,
why didn"t the trustees leap ecstatically at the opportunity to hire a
man of Holt"s stature?

Ironically, Holt"s very prominence led the trustees to suspect he
was "too big a man for the job.'"(2) Born to a substantial New York
family, a graduate of eastern preparatory schools and Yale University,
Holt had risen, after college, to the editorship and ownership of THE
INDEPENDENT, a family-owned prominent and influential turn-of-the-
century magazine. He had become a national leader in the pre-World War
I international movement, helping to establish the prestigious League
to Enforce Peace. Immediately after the war, he worked closely with the
Woodrow Wilson administration on the League of Nations. Holt"s name was
linked with Wilson, former President William Howard Taft, and
Republican presidential candidate Charles F. Hughes, while he counted
as personal friends other Qluminaries such as Franklin Roosevelt,
Bernard Baruch, and Colonel Edward House.

Holt"s background revealed a man whose views seemed wholly at odds
with traditions of the college and also with the conservative outlook
of most trustees. After assuming the editorship of THE INDEPENDENT,
Holt had turned the magazine into a liberal journal of opinion, which

espoused most of the political and social causes of the Progressive

108



Movement in the Ffirst two decades of the 20th century. He wrote many
articles himself supporting liberal reforms and at one time even
flirted on the edges of socialism. In 1920 he failed in his bid for the
United States Senate seat in Connecticut, losing at least in part
because his opponent succeeded in depicting him as a radical. If
Holt"s recent background reflected his true views, nothing in Rollins"s
past, some trustees Tfelt, could prepare the college for such
leadership.(3)

Finally, many trustees doubted that the college could financially
afford Holt. The well-known writer, Irving Bacheller, now a resident of
Winter Park who had recently come on the Board of Trustees, wrote Holt
inquiring of his interest in the college, mentioning a salary of $5,000
plus a home.(4) Holt"s reply could not have been encouraging to the
board: he was committed until December to promotional work on behalf of
internationalism, he wrote, but he would accept a "preliminary"” call to
the presidency on the college®s terms, that is $5,000 and a home from
December to May which would give him time "to study the problem,
consider present and future policies and work out a program.'” Then came
the stunning statement:

"IFf after the Board wants me to continue on a permanent

basis, I will do so for not less than $10,000 a year

and a home although my income for the past decade has

varied from $21,000 to $28,000 a year. 1 could not

accept terms you offer as 1 am unwilling to have any

permanent connection with an educational institution

that is compelled to underpay its Presidents or

Professors."

Holt admitted he lacked "the requisite educational equipment for the
task," but he argued that he had proven fund raising experience. "The
real question,”™ he bluntly told the trustees, "is whether your Board is

such as can be depended upon to get enthusiastically behind a sane,

liberal expanding program.'™ But, he
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told them, both his interest and the trustees®™ commitment could be
gauged during the preliminary period.(4)

The salary demand by Holt was wildly out of line with past
presidential salaries, and as Bacheller noted, ‘'certain small
businessmen had been frightened at that amount.™ The Board had paid
Sprague only $4,000 although to their distress they had been forced to
offer Weir $6,000. Moreover, in 1925 the highest paid faculty salary
was $2,000 and that sum went to the Director of the Music Conservatory.
The average Taculty salary was just over $1,000. Former President
William Blackman, who supported Holt®"s candidacy, gently warned Holt
that a '"too wide gap between the amount paid the President and the
salary given Professors'™ could create serious morale problems.(5)

For all these reasons, when the Trustees met on August 7, 1925 to
discuss presidential candidates, Holt"s candidacy was Hlaid aside in
favor of another prospect named S. Water McGill, who was an executive
member of a Southern Presbyterian Association. Several trustees were
attracted to McGill for two reasons: one, he had a proven record of
successful fund raising campaigns for Southern Presbyterian Colleges,
and two, as President he could perhaps revive the effort to unite the
college with the Presbyterian Association. Raymond Greene wrote (with a
syntax that must have bothered the former editor) Holt that he had
learned that trustees believed the college ""needed a man that can get
money rather than a big personality.” The trustees negotiated
unsuccessfully with McGill for two weeks after the August 7 meeting.
The records do not indicate the nature of his reluctance. For whatever
reason, McGill withdrew his name. Rejected by McGill, the trustees had
only one alternative: Hamilton Holt. After a conference with him in
October, the trustees confirmed his appointment on November 8, on the

terms originally set by the new President himself.(6)
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Still, while many trustees were only lukewarm about Holt"s
candidacy and others were anxious about him, they were undoubtedly
relieved when they found the reports of his radicalism wildly
exaggerated. In fact, typical of early 19th century progressives,

Holt"s reformism rarely stretched beyond democratic political reform
for making government more responsible to the people and social reform
aimed at making American society more just. He flirted intellectually
with socialism but never really embraced seriously. Throughout the
progressive period, Holt remained devoted to the Republican Party, even
voting for Republican William Howard Taft in 1912, when he had the
choice of two self-proclaimed progressive candidates, Woodrow Wilson
and Theodore Roosevelt. A Connecticut editor perhaps stated Holt"s
essential moderateness: though outwardly an outspoken and seemingly
radical progressive, the editor wrote, Holt was in fact quite sane and
"a fine type of educated man of today who takes an active part in
everything that leads to the better education in the modern world."(7)
The final question concerning Holt"s candidacy is why did such a
prominent public Ffigure decided to accept the leadership of what
appeared to be a failing educational institution? The answer is that
the call from Rollins came at a critical period in Holt"s career. He
had turned THE INDEPENDENT from a religious magazine into a respected
and influential secular journal, he increased circulation from 20,000
to more than 150,000, but it was never a Ffinancial success. The
magazine lost money almost every year, and when he left it in 1922,
Holt personally was $33,000 in debt. After the war, he held a
leadership position in a new international organization, the League of
Nations Non-partisan Committee, but in the era of post-war
disillusionment such effort proved fruitless. In 1924, Holt entered the

United States Senate race as the Democratic candidate iIn Connecticut
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but lost to a well-organized Republican machine candidate. In debt, in
declining health because of a mild diabetic condition, concerned that
in the past decade he had been seriously neglecting his family, by 1924
Holt was searching for more remunerative work and a more stable life
style. Even prior to the Rollins call, Florida had attracted Holt’s
attention. Attracted to the Florida land boom of the early 1920s
because it seemed to offer the possibility of quick wealth, Holt
earlier had considered spending the winter months in the state and
getting involved iIn real estate investment. Not surprisingly, then,
Holt found the Bacheller proposal of July quite appealing. Though the
salary in his counter-proposal was smaller than he anticipated, it
would be steady and dependable and could perhaps be supplemented with
lucrative land investments. Thus, like so many others who came to
Rollins, in the end it was the college"s location that attracted him.
Holt admitted later that he would not have accepted the presidency of
such an institution in any other state, because Florida, he thought,
was synonymous with achievement and creation. The Rollins position
provided a more settled life style that would allow him to meet his
family obligations, and finally, the position presented Holt the
challenge of turning a failing college into a respectable institution
of higher learning. With typical New England aplomb, Holt drove a hard
bargain, but he too experienced relief when the trustees accepted his
proposition.(8)

The public reception of Holt"s appointment undoubtedly dissipated
any lingering trustee concern, as congratulations from high places came
pouring into the college. Political notables as Florida’s Senator
Duncan Fletcher and former President William Howard Taft, now Chief
Justice of the Supreme Court, sent felicitations; congratulations from

the academic world came from presidents of America"s leading colleges:
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J. K. Kirkland of Vanderbilt, James Angell of Yale, John Greer Hibben
of Princeton, Henry King of Oberlin, and Glenn Frank of Wisconsin.(15)
In its forty-year history, no other Rollins appointment had aroused
such national interest. The mere announcement of Holt"s appointment had
given the college the kind of public recognition that four decades of
tireless effort by other presidents had not been able to achieve. At
their April meeting the trustees gratefully offered Holt a permanent
position at a salary of $12,000 and a home (“much more than he had
expected”, he wrote his father) and the authority to hire a new
Treasurer and to replace the present Dean.(9)

Whatever the trustees may have thought earlier of Holt"s
candidacy, they surely understood that when appointed, he intended to
bring fundamental changes to the faltering college. In the past decade
the leadership crisis had dealt a serious blow to the college"s
prestige and the attendant list of problems was growing. The
institution was several thousand dollars in debt, and its most popular
program, the preparatory academy had been dropped, leaving the college
department to 1its own resources. The previous administration had
virtually lost control of the institution. The Dean of Women submitted

a special report to the Board in August 1925 complaining of the "lax
methods of discipline." Academic standards, long the pride of the
college, had declined dangerously. Students cut classes at will without
much repercussion. One parent, on paying a late bill, complained he was
throwing his money away anyway since his daughter did little in the
past term but "hang around with football players.” The owner of a local
pharmacy in Winter Park which sold college®s textbooks, reported in
July, 1926 that he was left with over half the textbooks ordered by the

faculty; an investigation revealed that many professors did not require

students to purchase them. Both Holt and the trustees understood that
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only drastic reorganization could save the college from extinction. At
the appointment meeting in October 1925, the board gave Holt carte
blanc authority to devise a reorganization program '"as to curriculum,
professors, grounds and buildings for a student body not to exceed
700."(10)

Holt’s first goal was to strengthen the college sufficiently to
receive by the Southern Association of Colleges, the region’s principle
accrediting agency. No one--students, professors or donor--would take
the college seriously until accreditation was accomplished.
Unfortunately, the Association had turned down the college’s
application two years earlier. To gain accreditation Holt decided to
hire a reputable Dean of the College with experience iIn this area.
After and extensive search, he found such a person in George
Carrothers. Carrothers had earned a PhD from Columbia University in
education, was teaching at Ohio University and was serving as
consultant for the a Midwestern college association. After looking at
the condition of the college, the new dean predicted it would take
three years to gain accreditation. Actually it would take only two, but
not without an academic transformation.

But in October 1925, Holt had no earthly idea what that program
would be. Little in his background had prepared him for this new work.
He later termed his final plan an "adventure in education”, but the
term more aptly applied to his own decision at the age of fifty to
enter the field of education. He frankly admitted to the trustees that
he might not have the requisite educational equipment for the task. The
outcome of his presidency was problematic, uncertain.

Still, Holt possessed personal qualities that counter-balanced his
lack of educational experience. Above all, he was a supremely self-

assured person. After overcoming a period of insecurity at Yale, his

114



experiences in journalism and the peace movement had given him a sense
of achievement and built self-confidence, particularly in areas of
leadership and administration, two qualities so necessary to a
successful presidency. Most important, in the past few years, Holt had
given some thought to the state of American education, and he believed
he not only knew what was wrong with it, but he was self-confident
enough to believe he could find a way to improve it. Holt had formed
his views on education during his not altogether happy experiences as a
student at Yale and on the lecture circuit where in fifteen years he
visited over 300 hundred colleges over the United States.

He left Yale with an intense dislike of the prevailing
pedagogical methods of lecture and recitation. In his early years at
Rollins he told anyone who would listen that the lecture system was the
"worst pedagogical method ever devised for imparting knowledge because
though a lecturer may serve to iInspire a student who has some

familiarity with the subject, it invariably discloses the personality--

good or bad--of the lecturer.” "The assumption,”™ Holt argued, "that
knowledge may be poured into another and assimilated without the other
going through something of the same process of preparational study is
perhaps the greatest fallacy of modern pedagogical psychology.' Through
his two decades of talks to hundreds of campuses, Holt became convinced
that the chief fault of American education was its "insatiable impulse
to expand materially." The passion for expansion, Holt concluded, was a
failing most American institutions, but for colleges it had become the
end not the means of education with college devoting "its chief
energies to drumming up students and multiplying buildings [while] the

students and professors are ground between the millstones of

materialism."(11)
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Holt’s vaguely unfavorable impressions of American higher
education. were further solidified when he edited a series of articles
for THE INDEPENDENT written by his friend Edwin Slosson, whose findings
fully reinforced Holt"s attitude on the bankruptcy of American
education. After visiting several American universities including Yale,
Harvard and the University of Chicago, Slosson found a monotonous
similarity of pedagogical methods--the lecture, the recitation--which
had changed little since Holt"s days at Yale. Students sat like
automatons in lecture classes oblivious to the efforts of the
professors to engage them in the learning process. Slosson®s sweeping
indictment of higher education came from a rather limited
investigation, but because his conclusions reinforced Holt"s own
predisposition, he accepted them without questioning their
validity.(12) Holt first revealed his thinking on higher education in
an article in THE INDEPENDENT in May, 1920 entitled, with unintended
prescience, "The ldeal College President.” Holt"s ideas were not earth-
shaking: the 1ideal college president should decide on the size of
student body, get it approved by the trustees, build a proper physical
plant and raise enough money to pay the faculty more than any other
institution, discharge or pension deadwood professors and attract
quality students. No evidence exists that Rollins trustees had read
the editorial, but if they had, they could not have been reassured by
such generalities.(13)

Thus, although Holt brought no educational experience to the
Rollins presidency, he did possess an active, eclectic mind sharpened
by his editorial work in previous years, and he was alive to the need
for educational change in higher education. Perhaps more importantly,
growing out of his participation in progressivism, he brought a

powerful belief in the need for and possibilities of meaningful change
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and reform in traditional and static institutions. He was convinced
that there existed a powerful need in higher education to create
somehow conditions that would allow for more human contact between
teacher and student.

He came to this insight by comparing his experiences 1in the
editorial offices at THE INDEPENDENT, where he seemed to have learned
so much, with his classes at Yale where he claimed to have learned so
little. The reason, he concluded, was the methods of teaching. Meeting
students only 1in the lecture room, Yale professors had had no
opportunity to help shape their character or personality. On the other
hand at THE INDEPENDENT, he worked in close contact with associates who
not only taught him the complexities of the editorial room but also
helped him mature. It seemed incredible to Holt: "My colleagues in the
editorial room who never had thought of teaching me anything taught me
everything while my professors at Yale and Columbia that were paid to
teach me taught me virtually nothing." The difference, he felt, was in
the sense of association, the idea that learning was a cooperative
effort. Thus the solution to the problems of American education, it
seemed clear to Holt, lay in somehow transferring the associational
experience of the editorial room to the classroom.(14)

In essence, Holt wanted to socialize education by bringing the
professor and the student into a closer relationship and by making that
relationship as important as the subject matter. In this sense both
teacher and student would actively participate in the educational
process. Apparently on his own, Holt had arrived at an insight that
formed the foundation for a new American educational movement termed
Progressive Education. Led by educational philosopher John Dewey, who
would later guide Rollins 1in a curriculum revision, Progressive

educators stressed a humanized system that placed the student at the
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center of the educational process. Within a short time after assuming
the presidency of Rollins, Holt became a Tfull convert to Progressive
Education, a decision made easier because he had earlier worked out its
basic principles himself.

As many educators before and after discovered, the turning
educational ideals into an educational program was no small task. Holt
had the additional handicap of inexperience, but, as we have seen, he
had the wisdom to secure an able and experienced Dean. George
Carrothers would be a key player in the creation of what they would
call a “New Rollins” because he would be the one responsible for
turning Holt’s innovative ideas into an academic program that would
acceptable to the Southern Association.

No sooner had Carrothers accepted the position than Holt began
bombarding him with his ideas for pedagogical reform, much of which
Carruthers later admitted shocked him. To 1implement his 1idea on
teaching reform, Holt wanted professors to develop courses designed to
attract interested students for half a day at a time, and to collect in
their classroom all the required books, sources, references, equipment.
The student would then select courses that interested him, moving from
one professor to another as his interests guided him. Carruthers had
difficulty taking seriously such an unorthodox system, but on a trip to
Rollins in the latter part of April 1926, he found Holt determined to
carry it through. Disturbed, Carruthers made a second trip at
commencement and, after hours of discussion, persuaded Holt that the
Southern Association would never accept such an informal arrangement
and would certainly reject the requirement that professors remain so
long in a classroom. The normal requirement, Carruthers reminded Holt,
was one hour in the classroom and one hour of study outside the

classroom. Well then, Holt suggested, why not have the students spend
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both hours in the classroom--one hour for classroom work and one hour
for study under the supervision of the professors. Carruthers agreed
that such a plan was possible, and thus was born the TWO HOUR
CONFERENCE PLAN. Much more orthodox than Holt had originally
envisioned, it nevertheless contained his essential principle of close
association between professor and student. The plan provided for the
possibility of constant interaction as the professor advised and
supervised the student during the two hours in the classroom, thus
permitting the structuring of Holt"s dream of cooperative learning.
(a5)

Throughout the summer of 1926, Holt and Carruthers worked out the
details of the plan. The end product established a four-period day,
with two hour classes meeting three times a week (Monday, Wednesday,
Friday or Tuesday, Thursday, Saturday: 8-10, 10:30-12:30, 1:30-3:00)
and with a supervised fourth period, 3:00-5:00, devoted to varied
activities as field trips, laboratory work or physical education
classes. Students registered for and professors were required to teach
three courses each term with all work required accomplished in the
classroom. Teachers would assign no homework although students were
encouraged to undertake additional study. Moreover, in the classroom
period students would proceed at their own speed; the more mature,
intelligently capable students would be given the freedom and
opportunity to explore more complex material, while the slower students
might require more supervision from the professor. In its 1ideal the
plan promised 'the free exchange of thought between pupil and teacher
in personal conference during which the student is helped over
difficulties, shown how to study, and given an illustration of a

scholarly attitude for knowledge."(16)
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A few professors had worked with Holt and Carruthers during the
summer months, but the majority of the faculty had not seen the plan
until they returned for classes in September. The calendar for 1926-
1927 called for the first faculty meeting on September 17, and for
student class registration on September 27. It seemed unlikely that the
Holt-Carruthers plan could be voted on and implemented for the 1926-
1927 academic year, yet at a special Tfaculty meeting called on
September 24, three days before registration, the faculty began
debating the two-hour conference plan. "After many phases of the matter
had been considered,” many Tfaculty members vremained skeptical.
Professor Lyle Harris of the English Department proposed introducing
the new plan gradually during the morning periods. Instead of
considering that proposal, the faculty voted on a motion by Professor
of Chemistry Frederick Georgia that the college adapt entirely to the
two-hour period. The motion carried unanimously. (17)

With classes already scheduled and only two days remaining before
students were required to register for them, the new program created a
registrar®s nightmare. That evening and the next two days, Dean
Carruthers and his staff worked furiously to revise class schedules,
and incredibly, by the time the students arrived on September 27, the
administration had succeeded in preparing the new class schedules.

Holt and Carruthers believed that the new two-hour conference plan
would represent more than simply a change in the number of hours
students spent in the classroom. They intended that the two-hour reform
would provide a more meaningful structure within which new and
innovative teaching would take place. They hoped the expanded time
would give professors the opportunity and the framework to design a
variety of activities for the students, ranging from research to

reading, from writing to oral reports, from general discussion to
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individual conferences. Although Holt consistently maintained that the
plan abolished the lecture system, many professors later made a case
for the lecture as one of the class activities. (18)

During the course of the first term, both the president and the
dean defined the rationale and possibilities of the plan. Holt tended
to articulate the purposes of the plan in practical terms. The purpose
of the two-hour plan, he stated more than once, "Was to put academic
life on a more practical basis by placing class attendance on par with
the hours and duties of a business office or editorial room."™ To Holt
the most significant aspect of the new two-hour plan was the
opportunity for a maximum of interaction between professor and students
where immature and untrained students would vreceive systematic
supervision from qualified trained teachers. In his vision Holt saw
"the chief departments of the college domiciled in large, lighted study
rooms, attractively furnished, eventually with open-air connecting

piazzas." As Holt envisioned it: “The students would have their desks
and easy chairs 1iIn this room where they would study under his
supervision and iIn [the professor’s] presence. For the brighter
students it would be enough to assign them their reading and writing
under direction. The slower students would have to be coached when
necessary, but there would be little of the old style of recitation or
lecturing in the common workroom. The professor would know what the
students were doing or not doing, and in the course of their studies if
they came to difficult problems, he would be at their elbow to help
them. Under this system there would certainly be sufficient work, both
intellectually and physically, but under conditions where the impact of

the teacher®s mind is at its maximum than under the system where the

professor sits on the throne in a repugnantly furnished classroom for a
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few hours a week and lectures the students before him a large portion
of whom are trying to get by with the least possible effort."(19)

As the plan developed, Dean Carruthers particularly began to gain
new insights into its possibilities. If the faculty approached the plan
with a spirit of open-mindedness, Carruthers noted, significant,
perhaps even profound, innovations could be developed. The two-hour
classroom period, he thought, allowed professors to recognize student
individual talents and differences. Students could be allowed to move
at their own paces and to work in various directions. A sense of
freedom could pervade the classroom with students involved in a variety
of activities, some studying individually, and others studying in
groups, leaving and returning to the classroom as i1f It were a
workshop. Learning then, rather than being enclosed within a recitation
room and restricted by a lecture and a textbook, would be limited only
by the imaginations of students and the professor. To guide the
professors toward these possibilities, Carruthers directed a long
letter to the SANDSPUR in January 1927, suggesting a host of creative
approaches. The conference plan, Carruthers explained, may mean
individual or group discussion, it may mean some students working in

the library while others are working in the classroom; it may mean 'a
complete break in the continuity of all group and individual activity
and the sending of the entire class to the open air for a relaxation;
it may mean leaving breaks and study time to the discretion of the

individual students." These 1ideas, Carruthers hastened to add, were
merely suggestive; "no administrator could or should state in detail
Just what [would take place] in the classroom." The decision should be
made by the instructor but with the cooperation of the students”.(20)

Earlier the national elective movement had unshackled the students

from the restrictive structure of the old prescribed curriculum, but
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few academic iInstitutions were prepared to offer students this much
freedom in deciding how they would learn. Although neither Holt nor
Carruthers gave an indication that they were familiar with the new
theories of education, they were attempting, nevertheless, to implement
one of the basic principles of progressive education-- the recognition
of individual differences in students and of the need to provide
students with the freedom to express those differences. Later, when
Holt began to perceive the similarities between the two-hour conference
plan and the most exciting innovative education of his time, he would
move swiftly to place the college firmly in the mainstream of
progressive education. For the time being he and his staff found
themselves on the cutting edge of excitingly new innovative educational
reforms.

The hasty 1inauguration of the plan gave professors little
opportunity to readjust their teaching methods, which resulted a mixed
bag of teaching efforts. Some like Leland Jenks in history, dropped the
lecture method altogether and began experimenting with discussion and
conferences; others made a partial attempt by lecturing one hour and
trying other methods in the second hour; some professors, unable or
unwilling to break old habits, simply lectured for two hours. The
administration expected this mixed outcome. Holt had predicted that
they were likely to encounter difficulties they could not initially
perceive, and working from this assumption, the administration arranged
""experience meetings'" where professors could share accomplishments and
problems. Three faculty meetings were used as forums for experience
sharing. In addition, Uless than a month iInto the term, the
administration called for a evaluation of each class wherein the
students were asked to state what changes had been made, how they were

responding, and what improvements could be made. A majority of the
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students expressed enthusiasm for the new plan. Comments from the
classes iIn which the professors had attempted to revise their teaching
methods indicated that the students were having new and stimulating
educational experiences. The student®s most frequent criticism was
required homework despite the claim that they could complete all the
necessary work in the classroom. (21)

In his history class, Professor Jenks abandoned lecturing,
conducted brief discussions, and allowed most of the time for
supervised study. Professor Frederick Georgia®s chemistry classes were
built around a kind of self-paced study with one student on page 170 of
the textbook while another had reached only page 75. Professor Grover®s
class on the History of Books was held in an "ideal environment™ with
students seated at a round table and before a wall lined with books.
Following the student evaluation reports, the administration held an
all-college meeting to discuss the two-hour system. Although student
representatives voted enthusiastically for the plan, when Carruthers
urged them to criticize the plan if they desired, he opened the door
for a barrage of complaints, primarily centered on the fact that some
professors were not changing their methods and that many were requiring
work outside the classroom. Still, the meeting ended with a sense that
although iImprovements were necessary, the new system was working. By
the end of the Tfirst school term, the two-hour system was fTirmly in
place at Rollins and most faculty were either adjusting their teaching
methods to the new system or had reconciled themselves to its
continuing existence. (22)

The graduation exercises in May 1926 concluded one of the most
fruitful academic years since the college had opened forty years
earlier. In one short year the college had set itself upon a course

that within a decade would make it one of the most talked-about schools
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in the nation. The two-hour conference plan had furnished a catalyst
for a reawakening of community. Faculty and students who had fallen
into a kind of academic stupor suddenly came alive to the excitement
and possibilities of community learning, and Holt made certain it was a
community effort. He and Carruthers, with the help of a few faculty
members, had devised the plan, but the entire college became involved
in its implementation.

Faculty meetings, traditionally a time for discussing such day-
to-day institutional trivialities as course and examination schedules,
student discipline, and grade problems, were transformed into three-
and-four-hour forums for debating pedagogical methods. Students, who
had passively accepted an academic structure as something sacred handed
down from on high, found themselves not only expressing their own views
on the new changes, but also encouraged to participate in its revision.
In the prior systems, student discontent usually manifested itself in
some rules violations; in the new system they were encouraged to voice
that dissatisfaction with their education with some assurance that
their voices would be heard. The all-college meeting on October 16
served as a turning point for not only the two-hour conference plan but
also the future of the college. With generations of enforced silence
about their own education behind them, most students understandably
gave glowing support for the new system, but more than a few students
spoke out  forcefully against the college policy with both
administration and faculty present. Clearly the administration had
successfully convinced the students that a new day of openness and
community involvement had arrived. In many ways the sense of open
community would be the most significant development that would evolve

from the academic reform. It not only gave Rollins singularity in the
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1920s and 1930s, it would form the foundation upon which the college
would grow and develop In the decades ahead.

As the student discontent iIn the surveys and the all-college
October meeting indicated, the community had not created an unblemished
system. The two-hour conference plan contained two potential flaws. In
the First place, it treated structural reform--from one to two-hour
classes--as substantive change. The term conference included in the
designation implied potential pedagogical innovations, but ultimately
change iIn teaching methods rested with individual faculty members.
Academically inexperienced, Holt assumed that the change in classroom
hours would influence and effect changes teaching methods -- that
through this change the faculty could suddenly shift gears from the
hoary lecture and recitation tradition to the discussion-conference
method. The editor of the SANDSPUR observed a specific problem:
"Professors who have thirty years of teaching have acquired a habit of
instruction not so varied by an idea. Now they are expected to
supervise their outside preparation in the classroom but that elaborate
system of research reference and reading is so boring that they will
not happily oversee its preparation.”

The administration had emphasized a structural change; but no
attention was given to the equally significant task of retraining
professors or of even training the new ones who would be hired. Because
the teachers still planned and taught the courses within the two-hour
structure, the ultimate success of the system depended upon their
effectiveness in discussion and conferences. Otherwise, they would
simply bore students two hours instead of one. Holt seemed to think
that simply by "placing class attendance on par with the hours of a
business office" consultation and cooperation between teacher and

student would magically occur. (23)

126



Another Tflaw flowed from the same structure over substance
problem. The most innovative aspect of the two-hour conference plan
was its effort to place the student closer to the center of the
educational process. Early brochures proclaimed that Rollins had
"shifted its emphasis and its focus of responsibility from faculty to
the students.”™ But in a sense the two-hour system, rather than
providing a framework for implementing that idea, conflicted with it.
It not only c